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Abstract

This unethical behavior occurs because of the mindset of each individual, if the individual thinks
everyone is cheating, then they will tend to cheat. This study aims to see the effect of procrastination and
goal orientation on academic dishonesty in post-graduate moderated by self-efficacy. The scale used for
the data collection is the academic dishonesty scale by Bashir & Bala, the self-efficacy scale by Schwarzer
& Jerusalem, the procrastination scale by Chun Chu & Choi, and the goal orientation scale by Button et
al. The sampling technique used is nonprobability sampling with accidental sampling, which uses a
Google form with a sample of 212. The construct validity test in this study is confirmatory factor analysis
(CFA), while the hypothesis test uses moderated regression analysis (MRA). The results show a
significant effect of self-efficacy, procrastination, and goal orientation (learning goal orientation and
performance goal orientation) on academic dishonesty, and there is a significant effect of procrastination
and goal orientation (learning goal orientation and performance goal orientation) on academic
dishonesty moderated by self-efficacy. There is a significant effect of procrastination on academic
dishonesty moderated by self-efficacy, there is an insignificant effect of learning goal orientation on
academic dishonesty moderated by self-efficacy, and there is an insignificant effect of performance goal
orientation on academic dishonesty moderated by self-efficacy. Further research can examine other
variables impacting academic dishonesty, such as self-esteem, religiosity, and social support.
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Abstrak

Perilaku tidak etis ini terjadi karena pola pikir setiap individu, jika individu menganggap semua orang
curang, maka mereka akan cenderung untuk berbuat curang. Penelitian ini bertujuan untuk melihat
pengaruh prokrastinasi dan orientasi tujuan terhadap academic dishonesty pada mahasiswa pascasarjana
yang dimoderatori oleh self-efficacy. Skala yang digunakan untuk pengumpulan data adalah skala
ketidakjujuran akademik oleh Bashir & Bala, skala efikasi diri oleh Schwarzer & Jerusalem, skala
prokrastinasi oleh Chun Chu & Choi, dan skala orientasi tujuan oleh Button et al. Teknik pengambilan
sampel yang digunakan adalahnonprobability sampling dengan accidental sampling yaitu menggunakan
Google form dengan jumlah sampel 212. Uji validitas konstruk dalam penelitian ini adalah confirmatory
factor analysis (CFA), sedangkan uji hipotesis menggunakan moderated regression analysis (MRA).
Hasil penelitian menunjukkan ada pengaruh yang signifikan efikasi diri, prokrastinasi, dan orientasi
tujuan (learning goal orientation dan performance goal orientation) ferhadap academic dishonesty, dan
terdapat pengaruh yang signifikan prokrastinasi dan orientasi tujuan (learning goal orientation dan
performance goal orientation) ferhadap ketidakjujuran akademik dimoderatori oleh self-efficacy.
Terdapat pengaruh yang signifikan prokrastinasi terhadap academic dishonesty yang dimoderatori oleh
self-efficacy, terdapat pengaruh yang tidak signifikan orientasi tujuan belajar terhadap academic
dishonesty yang dimoderatori oleh self-efficacy, dan terdapat pengaruh yang tidak signifikan orientasi
tuyjuan kinerja terhadap academic dishonesty yang dimoderatori oleh self-efticacy. Penelitian lebih lanjut
dapat meneliti variabel lain yang mempengaruhi ketidakjujuran akademik, seperti harga diri, religiusitas,
dan dukungan sosial.

Kata kunci: ketidakjujuran akademik, orientasi tujuan, pascasarjana, penundaan, self-efticacy
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Introduction

Academic dishonesty is a problem that needs be considered in the world of education Academic
dishonesty is one of the problems that need to be considered in the world of education so that it becomes
a topic that is widely used as a research theme (Arifah et al., 2018; Eastman et al., 2008; Herdian &
Astorini, 2017; Incecam et al., 2017; Pantu et al., 2020; Utami & Agustina, 2019; Wideman, 2008). As
in research, Hollinger and Lanza-Kaduce, (2009) revealed that there were 68.1% of students did academic
dishonesty at least once for fifteen weeks. In addition, there were 79.7% of graduate students who did
academic dishonesty at least once during lectures (Witherspoon et al., 2012).

The result of Hadjar's research (2017) conducted at UIN Walisongo found that 98% of the sample had
cheated in one form or another, as for academic dishonesty behavior carried out, namely cheating in
class, writing paper assignments, and improper citations. Meanwhile, the research of Arifah et al. (2018)
revealed that there were 54.630% of Unnes students who carried out academic dishonesty in the deficient
category, 38.889% in the low category, 4.629% in the high category, and 1.852% in the high category, as
for the behavior carried out was academic dishonesty behavior when working on individual assignments,
academic dishonesty behavior when working on group assignments, academic dishonesty behavior when
working on midterm exams, academic dishonesty during the final semester exam.

This problem does not only occur in Indonesia but has become an epidemic in many countries
(Stephens, 2019). Yang et al. (2013), academic dishonesty does not help individuals in learning and poses
a severe potential threat to society, such as several events related to moral collapse that affect the global
economy, including the accounting scandal at Enron Corporation and the financial turmoil of Wall
Street, caused by highly educated people. In addition, an example in Indonesia of social assistance
corruption cases committed by the former Minister of Social Affairs in the Greater Jakarta area for the
2020 fiscal year (Restu, 2021). Sajid Nazir & Shakeel Aslam's (2010) research on graduate students in
Pakistan found that many students who commit academic dishonesty and want light punishment or no
punishment for individuals who commit academic dishonesty in the low category. However, it has
substantial implications for the development of morality and ethics owned by students. This unethical
behavior occurs because of the mindset of each individual, and according to McCabe and Trevino (2001),
if individuals think everyone is cheating, then they will tend to cheat (Eastman et al., 2008). The problem
of violations of academic ethics is a serious challenge that is found in the world of education among
students (Yang et al., 2013; Bachore, 2016), Especially in graduate students where graduate students tend
to be more tolerant of academic dishonesty behavior (Nazir et al., 2011).

In the case found by Kanat-Maymon et al. (2015) of graduate students in Israel, the cause of students
doing academic dishonesty is frustration, while students who feel satisfied or happy have a minimal
tendency to do academic dishonesty. Research by Peled et al. (2019) on graduate students in Israel
showed that more students practice academic dishonesty when learning face-to-face than e-learning.
According to Stephens (2019), academic dishonesty is considered a natural thing, and it is done for
survival and success.

In addition, according to Daumiller and Janke (2020), academic misconduct behavior is one of the
efforts to improve performance. Conversely, individuals will not commit academic dishonesty if they feel
they will be caught red-handed (Hollinger & Lanza-Kaduce, 2009). The academic dishonesty behavior
carried out by graduate students based on the research of Witherspoon et al. (2012) consists of two types,
namely traditional cheating methods: cheating in the classroom, cheating outside the classroom, and
plagiarism, and contemporary cheating methods: using computers, the internet and using mobile phones.

Nazir et al. (2011) revealed several academic dishonesty behaviors carried out by graduate students,
such as cheating through cheat sheets, using other people's assignments in their names, and stealing exam
materials. In addition, cheating behavior is often done without thinking, such as helping friends to copy
exams or assignments, copying from the internet without including sources, receiving and helping others
on assignments or projects, allowing friends to use their reports as preparation, etc. Academic dishonesty
behavior not only causes negative things for the individual himself, but also for his environment. Krou et
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al. (2021) revealed that this behavior resulted in a deterioration in the achievement of educational goals,
where although individuals were educated, intellectual, civic, and psychosocial development was not as
expected.

Yang et al. (2013) argue that the reason individuals do academic dishonesty depends on the major
taken, such as students in business and science majors see that doing academic dishonesty is more
beneficial than getting the risk of doing dishonesty, such as wanting to succeed, getting scholarships and
getting jobs, because by doing academic dishonesty individuals do not need to make a strenuous effort to
get the desired results despite their competence. Low owned. The Center for Academic Integrity cited
Wideman (2008), defines academic dishonesty as dishonest behavior associated with academic
achievement including cheating, plagiarism, lies, fraud, and any other form of advantage unfairly
obtained by individuals.

Sicak and Arslan (2016) argue that academic dishonesty is an act that is contrary to academic ethics.
Jones (2011) revealed that along with the development of technology, academic dishonesty behavior is
getting easier to do, such as getting answers through the internet, cheating in a simple way, namely cut
and paste, and following cheating video instructions online. Based on this opinion, it can be concluded
that academic dishonesty is a violation of academic ethics in the form of cheating, plagiarism, and
everything obtained by unfair means.

Several factors can affect academic dishonesty, namely procrastination. Procrastination has a
relationship with academic dishonesty. Jones (2011) states the reason someone does academic dishonesty
is procrastination, if individuals often delay their work until they lack or run out of time to do tasks, then
to fulfill the, task individuals tend to do academic dishonesty. Procrastination individuals prioritize
feeling comfortable in their mood in the short term over prioritizing the long-term goal of working on a
task (Gagnon et al., 2016).

Research by Incecam et al. (2017) shows a positive relationship between academic procrastination and
academic dishonesty. In addition, research by Arifah et al. (2018) found that procrastination significantly
influences academic dishonesty in Unnes students. Prasetyo and Handayani (2019) found a significant
and positive relationship between academic procrastination and academic dishonesty in students who
study while working.

The next factor is goal orientation. According to Dweck, quoted by Payne et al. (2007), individuals
with high goal orientation are confident that effort can improve achievement. Having a goal orientation
is essential for every individual, and it makes individuals want to hone their abilities in various desired
fields both related to academic and non-academic, besides that having a goal will make it easier for
individuals to achieve their goals. Goal orientation is a multidimensional variable consisting of mastery
goal orientation and performance-approach goal orientation (Midgley et al., 1998).

Bell and Kozlowski (2002) revealed that self-efficacy and learning orientation have a positive
relationship. According to Dweck and Leggett quoted by Yang et al. (2013), individuals who adopt
mastery goals tend to believe that individual efforts and internal factors can be controlled and that this
results in individual success or failure, therefore individuals who have mastery goals devote more effort
and time to learning. This opinion is also reinforced by Krou et al. (2021) that individuals with high
mastery goals when performing tasks will try to achieve their goals well and avoid academic dishonesty.
While individuals with low mastery goals tend to commit academic dishonesty, it can be characterized
by neglecting responsibility and a lack of diligence in doing tasks.

Individuals who pursue performance goals tend to believe that uncontrollable abilities and factors lead
to success or failure and are more likely to despair in the face of challenges or difficulties (Yang et al.,
2013). Individuals who have performance goals when doing tasks will be more likely to do academic
dishonesty to get high scores, such as cheating and collaborating on tests (Budiningsih & Widyaningsih,
2016).
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Research by Yang et al. (2013) shows that mastery goals negatively affect academic dishonesty, while
performance goals do not significantly affect academic dishonesty. This research is in accordance with
Santosa' research (2019), conducted at the University of Malang, showing a negative relationship
between mastery goals and academic dishonesty, and performance goals do not correlate with academic
dishonesty. The research results by Krou et al. (2021) showed a significant influence of mastery goals on
academic dishonesty, while performance goals did not significantly affect academic dishonesty.

In addition, high and low academic dishonesty can be influenced by self-efficacy, where the prevention
of academic dishonesty behavior that can be done and owned by individuals, among others, with self-
efficacy that individuals believe in their ability to do assignments or answer questions during exams well,
without any doubt and believe in what is done without cheating. Conversely, if the individual has low
self-efficacy, he tends to commit academic dishonesty (Yang et al., 2013). According to Bandura quoted
by Mukhid (2009), the term self-efficacy refers to beliefs about the ability of individuals to organize and
perform an action to achieve the results to be achieved. Based on this, self-efficacy is the belief in self-
assessment based on the competencies individuals have to complete their tasks. Individuals who believe
they can perform academic tasks use more cognitive and metacognitive strategies, regardless of previous
achievements or abilities (Pajares, 2002).

Prat-Sala and Redford, as quoted by Cerino and Eric (2014), revealed that individuals with high levels
of self-efficacy when doing reading and writing tasks, he learned to use a strategic style that refers to the
amount of time and consideration when working on tasks, learning, and time management for optimal
results and individuals with low levels of self-efficacy neglect in doing tasks. Based on Baran and Jonason,
2020; and Kiigiiktepe's research (2010), there is a significant negative relationship between academic
dishonesty behavior and self-efficacy in graduate students.

Self-efficacy is a source of motivation that individuals have that can influence the individual's degree
of procrastination. Where if the individual has confidence that he can complete the task well, then he
does not delay his work. Corkin et al. (2011) The reasons individuals actively procrastinate are lack of
attention to the subject matter and feeling inferior, and this can be overcome by increasing self-efficacy.

In previous studies, self-efficacy moderated the effect of procrastination on academic fraud behavior
(Murdiana et al., 2023). In addition, in academic-efficacy has a role as a moderator and mediator of
academic competence and academic achievement. According to Arias-Chavez et al. (2020), Academic
procrastination has a dynamic nature, and its presence affects educational factors such as completion of
work, exams, direction, or interaction with teachers. Procrastination itself is known as a phenomenon
that has a negative effect on individual performance and well-being (Klingsieck, 2013). While Self-
efficacy is described as a source of motivation that individuals have that can influence the level of
individual procrastination (Arias-Chavez et al., 2020; Cerino & Eric, 2014), where if individuals have
confidence that they can complete tasks well, then they do not delay their work so that the tendency to
do academic dishonesty is reduced.

In addition to procrastination, goal orientation also has a relationship with self-efficacy, where self-
efficacy will make it easier for students to achieve their goals. Payne et al. (2007) found that goal
orientation positively correlates with self-efficacy. According to Prat-Sala and Redford, quoted by Cerino
and Eric (2014), Individuals with a high level of self-efficacy have high goal achievement to achieve.
Individuals with a goal orientation will easily set goals and focus on what they will achieve (Geitz, 2015).
Although goal orientation affects academic dishonesty without a moderator, it also has a relationship
with self-efficacy. Therefore, in this study researchers tried to test self-efficacy as a moderator of
procrastination and goal orientation as factors that influence academic dishonesty.

Based on the phenomenon that the author has described, the problem of academic dishonesty carried
out by the academic community, especially for postgraduate students, needs to be followed up, where at
that level students should have high integrity and a tendency to violate the code of ethics is low, besides
that graduate students are expected to have high intellectual abilities following the chosen major. The
way to measure academic dishonesty behavior in graduate students is based on factors that influence
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academic dishonesty behavior. Therefore, the author wants to examine further the effect of
procrastination and goal orientation on the academic dishonesty of graduate students, with self-efficacy
as a moderator.

Methods

This study uses a quantitative approach, and the sampling design in this study is non-probability
sampling, where the population in this study does not have the same opportunity to be used as a research
sample. The sampling technique uses purposive sampling, where the sample is a graduate student of the
State Islamic University of Jakarta with active status who gets a Google form. This sampling technique
makes it easier for researchers to find samples.

Data collection in this study was done by distributing questionnaires online using Google Forms. The
population in this study is postgraduate students studying at Syarif Hidayatullah State Islamic University
Jakarta who has active status and has attended at least one semester of lectures. The sample to be taken
in this study is as many as 212 graduate students of UIN Jakarta.

The scale used in this study is academic dishonesty, which uses a scale developed by Bashir and Bala
(2018), which consists of cheating in examinations, plagiarism, outside help, and lying about academic
assignments. The procrastination scale was created by Chun Chu and Choi (2005) and developed by Choi
and Moran (2009), which consists of four dimension items: preference for pressure, intentional
procrastination, ability to meet deadlines, and outcome satisfaction. The Goal Orientation measurement
tool was developed by Button et al. (1996). It consists of performance goal orientation and learning goal
orientation. The self-efficacy scale created by Schwarzer and Jerusalem (1995), An individual's
confidence in performing a new task or difficult task in various consists of two dimensions: optimistic
resource beliefs and optimistic action beliefs. Construct validity was then tested using construct validity
using confirmatory factor analysis (CFA) using Mplus.

Table 1. Confirmatory Factor Analysis Test

Instrument Dimension Chi square Df P-Value RMSEA
. Academic
Academic
: .04
Dishonesty Dlshonesty 37.540 25 .0513 049
Procrastination Procrastination 71.741 49 .0188 .047
Performance Goal

Goal Orientation 31.101 22 .0941 .044
Orientati i

rientation Learning Goal 37.980 26 0608 047

Orientation

Self Eficacy Self Eficacy 43.633 32 .0824 .041

Table 1. shows that the CFA test of all variables shows that the model is a fit because the P-value is
more than .05 and the RMSEA value is less than .05, indicating that all items on the scale measure
unidimensional.

Data Analysis

The analysis technique in this study is Moderated Regression Analysis (MRA) using the help of SPSS
26, where MRA is an interaction test, a particular application of multiple linear regression where the
regression equation contains elements of interaction (multiplication of two or more independent
variables). This analysis technique tests to strengthen or weaken the direct relationship between the
independent and dependent variables. Moderating variables influence the nature or direction of the
relationship between variables. The nature or direction of the relationship between independent and
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dependent variables is likely to be positive or negative depending on the moderating variable therefore,
the moderating variable is also called the contingency variable (Liana, 2009).

To assess a regression model obtained is a model that produces minimum errors, so several analysis
tests are carried out including the value of the coefficient of multiple determination or R Square (R2),
where R2 is used to determine how much the influence of IV affects DV. The F test is performed to see
if the effect of IV on DV is significant (Sig. < .05). The t-test is used to see the effect of significance given
by each independent variable on the dependent variable (Sig. < .05).

Results and Discussion

After being analyzed using CFA and valid items were used to test all hypotheses using multiple linear
regression. The following is the effect of IV, namely self-efficacy, procrastination, performance goal
orientation and learning goal orientation on DV, namely academic dishonesty, as follows:

Table 2. Model Summary of All IV to DV
Model R R Square Adjusted R Square Std. Error of the Estimate
1 483 233 218 4.85996

Based on Tabel 2. the amount R Square = .233 (23.3%) is obtained. This means that the variation in
academic dishonesty is influenced by the variation in self-efficacy involvement, procrastination,
performance goal orientation and learning goal orientation together by 23.3%, while the rest is influenced
by other variables outside this study.

Table 3. Result F-Test

Model g:fafef df Sl\:s:fe F Sig.
Regression  1486.730 4 371.682 15.736 .000
Residual 4889.181 207 23.619

Total 14430.450 153

Based on Table 3. shows that there is a significant effect of self-efficacy, procrastination, performance
goal orientation and learning goal orientation on academic dishonesty with a significance value of .000
(sig < .05), and an F value of 15.736. This means that there is a significant effect together on
procrastination, performance goal orientation, learning goal orientation and self-efficacy on academic
dishonesty.

Based on Table 4. a regression coefficient of -.304 was obtained with a significance value of .001 (sig
< .05). This means that self-efficacy has a significant influence on academic dishonesty, in a negative
direction. A regression coefficient of .084 was obtained with a significance value of .198 (sig > .05). This
means that procrastination does not have a significant effect on academic dishonesty, in a positive
direction. A regression coefficient of .118 was obtained with The significance value is .095 (GIS < .05).
This means that performance goal orientation does not have a significant influence on academic
dishonesty by self-efficacy, with a positive direction. A regression coefficient of -.227 was obtained with
a significance value of .017 (GIS > .05). This means that learning goal orientation does not have a
significant effect on academic dishonesty moderated by self-efficacy in a negative direction.
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Table 4. Regression Coefficient of Research Variables All IV to DV

Unstandardized Coefficients Standardized Coefficients
Model ;

B Std.Error Beta t Sig.
(Constant) 51.217 10.835 4.727 .000
Self-Efficacy -.310 .095 -.304 -3.256 .001
Procrastination .095 .073 .084 1.291 .198
Performance Goal 405 242 118 1.677 095
Orientation
Learning — Goal _214 .089 -227 -2.397 017

Orientation

Based on Table 5. R Square .252 (25.2%) means that the variation of academic dishonesty is influenced
by variations in procrastination involvement, performance goal orientation and learning goal orientation
moderated by self-efficacy together by 25.2% while 74.8% is influenced by other variables outside this
study. Based on this, after self-efficacy acts as a moderator.

Table 5. Model Summary IV Against DV Moderated by Self Efficacy
Model R R Square Adjusted R Square Std. Error of the Estimate
.526° 277 252 4.75467 .526

Based on Tabel 6. in model 1 shows that there is a significant influence of procrastination, performance
goal orientation and learning goal orientation on academic dishonesty moderated by self-efficacy with a
significance value of .000 (sig < .05), and an F value of 11,148. This means that self-efficacy acts as a
moderator on the influence of procrastination, performance goal orientation and learning goal orientation
on academic dishonesty.

Table 6. Result F-Test All IV Against DV

Model g:?a;f df Sl\(;IEZII‘L F Sig.
1 Regression  1764.114 7 252.016 11.148 .000
Residual 4611.796 204 22.607
Total 6375.911 211
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Table 7. Regression coefficient of variable IV to DV moderated by Self Efficacy

Unstandardized Coefficients Standardized Coefficients
Model ;
B Std.Error Beta t Sig.

(Constant) 165.691 75.886 2.183 030
Procrastination 1.750 572 1.548 3.062 002
Performance Goal
Orientation -3.330 1.936 -.965 -1.720 087
Learning Goal
Orientation -510 360 -.541 -1.419 157
Self-Efficacy 2518 1.501 -2.470 -1.678 .095
Procrastination
X SE -.032 011 -1.890 -2.859 .005
Performance GO
X SE 071 .038 3.903 1.881 .061
Learning GO
X SE .006 .008 573 .847 .398

Based on Table 7. a regression coefficient of -1.890 was obtained with a significance value of .005 (sig
< .05). This means that procrastination has a significant influence on academic dishonesty moderated by
self-efficacy, in a negative direction. A regression coefficient of 3.903 was obtained with a significance
value of .061 (sig > .05). This means that performance goal orientation has a significant influence on
academic dishonesty moderated by self-efficacy with a positive direction. A regression coefficient of .573
was obtained with a significance value of .398 (sig > .05). This means that learning goal orientation does
not have a significant effect on academic dishonesty moderated by self-efficacy with a positive direction.

There is a negative and significant influence of procrastination on academic dishonesty moderated by
self-efficacy. This means that self-efficacy acts as a moderator, where the self-efficacy variable can weaken
the influence of procrastination on academic dishonesty. Based on Jones' research, (2011) the reason
someone commits academic dishonesty is procrastination, if individuals often postpone their work until
they lack or run out of time in doing tasks. The reasons individuals actively procrastinate are inattention
to the subject matter and feeling inferior, this can be overcome by increasing self-efficacy (Corkin et al.,
2011). Self-efficacy is described as a source of motivation that the individual has that can influence the
degree of procrastination of the individual (Arias-Chavez et al., 2020; Cerino & Eric, 2014), Where if the
individual has confidence that he can complete the task well then he does not delay his work.

There is a positive and insignificant influence of performance goal orientation on academic dishonesty
moderated by self-efficacy. This means that self-efficacy does not act as a moderator where the higher the
self-efficacy and performance goal orientation, the higher the academic dishonesty. This is because self-
efficacy is not strong enough to weaken the influence of performance goal orientation on academic
dishonesty. This finding needs further investigation, because it does not fit the existing theory.

There is a positive and insignificant influence of learning goal orientation on academic dishonesty
moderated by self-efficacy. This means that self-efficacy does not act as a moderator where the higher the
self-efficacy and learning goal orientation, the higher the academic dishonesty. This is because self-
efficacy is not strong enough to weaken the effect of learning goal orientation on academic dishonesty.
This finding needs further investigation, because it does not fit the existing theory.
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Conclusion

Hypothesis testing tests the effect of IV on DV in the presence of moderator variables, the conclusion
of the research results is as follows:

1. There is a significant influence of procrastination, performance goal orientation, learning goal
orientation and self efficacy on academic dishonesty. There is a significant effect of
procrastination, performance goal orientation, learning goal orientation and self efficacy on
academic dishonesty moderated by self efficacy. There is a significant effect of procrastination on
academic dishonesty moderated by negative self-efficacy. There is an insignificant effect of
performance goal orientation on academic dishonesty moderated by self-efficacy in a positive
direction. There is an insignificant effect of learning goal orientation on academic dishonesty
moderated by self-efficacy with a positive direction.

2. The small number of respondents, namely 212 students, made the data less than optimal, so in
the next study it was advisable to find more respondents. In addition, the variables LGO and
PGO have a positive and insignificant direction, the results of the study need to be studied more
deeply because the theory is different from the existing theory.

3. This research can be of special concern to the agencies, universities and lecturers concerned in
order to prevent academic dishonesty carried out by graduate students by providing notices,
warnings or sanctions in accordance with the academic deviant behavior committed. Universities
or institutions need to conduct workshops, seminars or discussions on how to improve self-
efficacy and goal orientation.
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