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Abstract

This research examined the factors that influence academic hardiness in tahfiz lessons. The author
suspects that the factors contained in the social support variable are moderator variables for the
variables self-efficacy, learning motivation, and gender which influence academic hardiness. This
research uses a quantitative approach with multiple regression analysis. The sample consisted of 150
students in class 5 and class 6 of Islamic school X who were taken using a purposive sampling
technique. In this research, the measuring tool used is the revised academic hardiness scale (RAHS) to
measure the academic hardiness variable. Multi-Dimensional Scale of social support (Zimmet et al.,
1988) to measure social support variables. The self-efficacy scale will be measured based on Bandura's
theory to measure the dimensions of magnitude, generality, and strength. Learning motivation is
measured using intrinsic and extrinsic aspects (Woolfolk, 1995). The research results show three
significant regression coefficients: self-efficacy, intrinsic learning motivation, and gender. All three are
influenced by social support, increasing students' academic hardiness. The author hopes that the
implications of the results of this research can be reviewed and developed in further research. For
example, adding other variables related to academic hardiness, such as parental and learning styles.
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Abstrak

Penelitian ini mengkaji faktor-faktor yang mempengaruhi academic hardiness dalam pembelajaran tahfiz.
Penulis menduga faktor-faktor yang terdapat pada variabel social support merupakan variabel moderator
terhadap variabel self-efficacy, learning motivation,, dan gender yang mempengaruhi ketahanan akademik.
Penelitian ini menggunakan pendekatan kuantitatif dengan analisis regresi berganda. Sampelnya berjumlah 150
siswa kelas 5 dan kelas 6 Madrasah X yang diambil dengan menggunakan teknik purposive sampling. Dalam
penelitian ini alat ukur yang digunakan adalah Revised Academic Hardiness Scale (RAHS) untuk mengukur
variabel Academic Hardiness. Multi-Dimensional Scale of social support (Zimmet et al., 1988) untuk
mengukur variabel social support. Skala efikasi diri akan diukur berdasarkan teori Bandura untuk mengukur
dimensi magnitude, generality, and strength. Motivasi belajar diukur menggunakan aspek intrinsik dan
ekstrinsik (Woolfolk, 1995). Hasil penelitian menunjukkan tiga koefisien regresi yang signifikan: efikasi diri,
motivasi belajar intrinsik, dan gender. Ketiganya dipengaruhi oleh dukungan sosial sehingga meningkatkan daya
tahan akademik siswa. Penulis berharap implikasi hasil penelitian ini dapat dikaji dan dikembangkan pada
penelitian selanjutnya. Misalnya saja menambahkan variabel lain yang terkait dengan ketahanan akademik,
seperti pola asuh orang tua dan gaya belajar.

Kata kunci: dukungan sosial, efikasi diri, ketahanan akademis, motivasi belajar
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Introduction

Children's education is the biggest priority that most parents always prioritize to improve their
children's qualities to become superior next generations (Triono et al., 2022). Currently, society is
increasingly realizing how important it is to provide the best education to children from childhood. It is
understood that the educational process has a big agenda in the process of changing children's self-
quality. Education has several goals, from maturing students, transferring knowledge, attitudes, values,
life skills, regeneration, and cultural transformation to preparing humans to live in this world well
(Fauzi & Triono, 2021).

The first education that can be carried out for families or Muslim communities is to introduce their
children to always interact with the Al-Qur'an. Because the Al-Qur'an is the holy book of Islam and the
primary life guide for Muslims. Reading, studying, and teaching the Al-Qur'an is also a sunnah worship
of high value. This is because the Al-Qur'an contains noble messages and advice for all humankind
(Napitupulu, 2020). The Prophet Muhammad himself also gave a message in a famous hadith, namely,
as narrated by Bukhari, that someone who studies and teaches the Koran is a person who has
superiority over others (Kulzum, 2021). One of the forms of studying the Al-Qur'an is memorizing it, as
a Muslim tradition that has existed since the past, the aim of which is to maintain the purity or
authenticity of the Al-Qur'an (Anwar & Hafiyana, 2018). So, promoting memorization in every Islamic
educational institution is something worth fighting for consistently.

Learning Tahfidzul Qur'an at school is considered by students to be a difficult lesson, causing many
obstacles (Huda, 2010). This learning is considered difficult by most students due to several influencing
factors. At least several factors can influence students to memorize the Al-Qur'an in the form of internal
and external factors (Adiwijayanti et al., 2019). Internal factors include each student's health, different
abilities, talents, interests, maturity, student motivation, fatigue (Satriyawan, 2019), inability to read
and write the Qur'an, or not being fluent in reading. It can be challenging to memorize Al-Qur'an verses
due to our lazy nature. (Zeussa, 2016). Meanwhile, external factors are school activities that are very
busy with monotonous learning patterns and social support from families, which is relatively low
(Ramadhan, 2012). Apart from the things already mentioned, other external factors that cause
memorization learning to be complex are lack of motivation from the teacher, social interactions in the
home environment with friends who do not memorize the Al-Qur'an which makes students lazy about
memorizing, teaching staff factors and also school environmental factors (climate) that are less
conducive (Huda, 2010).

Recently, parents have received various offers from various schools whose educational designs
combine general education programs with Islamic programs. In the religious education pulpit
magazine, the East Java Department of Religion (2010) stated that one form of this Islamic program is
a program to memorize verses of the Koran in schools. This program aims to create individuals who
are experts in scientific fields and mature in spiritual aspects. (Satriyawan, 2019).

The implementation of education in Indonesia has a variety of curricula used in various educational
institutions. The government created the national curriculum and is still running like the 2013
curriculum until the external (international) curriculum has been adopted and implemented in schools
(Hasanah, 2018). Therefore, the implementation of the curriculum in Indonesia is diverse. For
example, in schools that apply the national curriculum combined with the international and local
curricula, it comes from the school itself. So then Islamic schools emerged, which tried to combine the
three, which at the level of implementation was very unique. The form is that there is learning
following the national curriculum, plus Islamic learning such as tahfiz Al-Qur'an, which the school
takes as its curricular program, and the school also takes learning from the international curriculum to
be applied simultaneously within it. The international curriculum that is popularly used in Indonesia is
the Cambridge International Examinations (CIE) curriculum. Cambridge International Examinations
(CIE) is part of the Cambridge Assessment Group, an organization under the University of Cambridge
(Nafisah, 2018).
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These three curricula have their concepts. The national curriculum is adapted to achieve educational
goals set at the national level. Therefore, it is general to be applied in educational institutions
nationally. Then, the tahfiz curriculum tends towards memorizing the verses of the Al-Qur'an, which
are presented to students. Therefore, the tahfidz curriculum has a very religious dimension, especially
to impart the Al-Qur'an to the next generation. Meanwhile, the Cambridge curriculum emphasizes
logical thinking rather than memorizing and calculating. This international curriculum helps students
think critically and deepen their learning but makes it easy for them even if they use a foreign language
(Fitria et al., 2021). This international curriculum, if implemented, is felt to be different from the
national curriculum, which is considered too theoretical (Putra, 2022). Thus, implementing these three
curricula in an institution will complement each other to accommodate aspects that are important for
students' survival (Triono et al., 2022).

The demands of various curricula in this school can cause students to experience anxiety in various
subjects, as they face specific learning objectives that must be achieved across all subjects. The
implementation of various curricula in a school has an impact on the pressure felt by children. This
causes students' stress levels to increase (Barseli & Ifdil, 2017). Student anxiety due to pressure and
stress due to many demands shows that students lack the character or personality of hardiness.

The responses that occur when academic stress occurs to children are 1) responses to behavior such
as withdrawing, sleeping too much or too little, eating too much or too little, and crying for no reason,
2) responses to body reactions such as sweaty hands, heart rate increased, dry mouth, feeling tired,
headaches, prone to illness, nausea and stomach ache, difficulty concentrating 3) response to feelings
such as anxiety, irritability, depression, and feeling afraid, afraid of failure (Wulansuci, 2021;
Woulansuci & Kurniati, 2019). The enthusiasm that has developed in formal schools to open Al-Qur'an
memorization learning programs has yet to achieve the target (Hidayah, 2016). One example is that
students and students memorize verses of the Koran only as a formality, and the main target is to pass
the exam. Students and students can only maintain their memorization of verses at the end of the study
period and cannot fulfill expectations as the nation's next generation who are scientifically competent
and spiritually mature. This is because the existence of Al-Quran tahfiz material is the same as the
Indonesian language, mathematics, or other material. For parents, the position of tahfidz Al-Qur'an in
schools is only an extracurricular activity and has nothing to do with state exams or final graduation
(Kaltsum, 2010).

Hardiness is the nature of a person's resilience under pressure (Kamtsios & Karagiannopoulou,
2013). Individuals with hardy traits will view potentially stressful events as exciting and meaningful.
Students with high hardiness levels have a series of attitudes that make them resistant to stress (Zhang,
2011). Sheard and Golby (2007) stated that the manifestation of hardiness, better known as the 3Cs
(control, challenge, and commitment), can be extended to the academic environment.

Several factors influence the learning process from the students' side. Specifically in this discussion is
academic hardiness, which is influenced by internal and external factors (Saputri, 2021). Internal
factors relate to a person's way of viewing difficulties and interpreting life. This meaning makes
difficulties and life challenging to develop one's qualities to be better, such as self-efficacy and learning
motivation (Saputri, 2021). External factors can come from parents' parenting patterns, the
environment in which they live, and the life experiences they have gone through. This research will
focus on self-efficacy and learning motivation variables as internal factors and social support variables
as external factors.

A person's self-efficacy will influence the skills needed to choose tasks at work. Strong self-efficacy is
needed when someone is faced with complex tasks. People with high self-efficacy will choose
challenging and important goals and have a strong commitment to their tasks. People with low self-
efficacy are easily discouraged and disappointed by problems and obstacles (Shekarey et al., 2010). This
is Kobasa's statement (in Maddux & Lewis, 1995) that when an individual gains control over his

htp://journaluinjkt.ac.id/index php/tazkiya 1 71 1 79
This is an open-access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/) -



TAZKIYA (Journal of Psychology), 11(2), 2023

situations and behavior, he can better overcome life's challenges, manage stress, build healthy
relationships, and achieve personal well-being (Sufarita et al., 2019).

Another internal factor of academic hardiness is learning motivation. Hellriegel and Slocum stated
(Hamzah, 2011) that many motivation theories are based on the needs principle. A need that causes
someone to try to fulfill it. Motivation to learn is a person's drive to master skills and strategies to do a
task (Pintrich & Schunk, 1996). Therefore, motivation plays an essential role in the process of change or
transformation of one's knowledge. Motivation is included in a person's attitude, therefore, differences
in academic hardiness between students are related to differences in students' attitudes towards learning
motivation and achieving higher achievements (Dweck & Leggett, 1988). Thus, someone with high
motivation will view academic challenges as an opportunity to develop (Cole et al., 2004).

Demographic factors can also influence academic hardiness in the form of gender. There are
differences in toughness that occur in men and women (Mahmudah, 2009), the condition of the brains
of women and men causes this. Women have a balance of right and left brains, making women prefer
to learn in ways and styles related to communication, such as lecturing, speaking, and memorizing
(Amin, 2018). Meanwhile, men have a more extensive right brain than their left brain, making it easier
to learn things by prioritizing hands-on activities and minimal communication (Amin, 2018).

In this research, the author includes social support as an external factor and a moderator between
the independent variable and academic hardiness. Social support is often considered a resource that can
protect a person from the effects of stress (Cohen & Wills, 1985). There are several reasons that
academic hardiness is positively related to social support. Research by Eschleman et al. (2010) reveals
that resilience involves deep commitment and involvement in aspects of life such as family, friends,
neighborhood, and other social activities.

Based on the description above, researchers used internal factors in the form of self-efficacy, learning
motivation, and gender, as well as external factors in the form of social support, which act as moderator
variables to see their effect on academic hardiness. The selection of internal and external factors is
based on the assumption that internal and external factors influence academic hardiness. Therefore, the
author must prove that internal and external factors are essential in generating academic hardiness.
This research was conducted at a private madrasah ibtidaiyah, which uses the national, Cambridge,
and Tahfiz curricula.

Methods

The research population was all grades 5 and 6 students at Islamic school X for the 2021/2022
academic year. The sampling technique used is nonprobability sampling, where not all population has
the same chance of being selected as the sample. The technique used is purposive sampling, which has
specific considerations. The samples in this research amounted to 150 samples from the total
population members. Data was collected using a questionnaire that the researcher had entered into a
Google form, which was then filled in by grade 5 and grade 6 students. The researcher asked for the
class teacher's willingness to give the researcher time to join the teaching and learning activity session
directly via Zoom meeting. The researcher did this to be able to provide direction to female students
when filling out the questionnaire.

The author tested the academic hardiness variable, which consists of 14 items, to find out whether
these items are unidimensional, meaning that each item truly only measures academic hardiness. After
modification, a fit model was found with chi-square = 18.029, df = 17, P-value = .39, and RMSEA =
.02. After obtaining a P-value > .05 and RMSEA < .05, it can be stated that the model is fit, meaning
that all items only measure one factor, namely academic hardiness. Next, these items are seen to see
whether they measure the factors they wish to measure significantly or not. If it is not significant, then
the item needs to be dropped. The test is carried out by looking at the t-value for each factor loading
coefficient. If the t-value is more than 1.96, then the item is significant.
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The author tested the self-efficacy variable, consisting of 17 items, to determine whether the items
are unidimensional, meaning that each item only measures self-efficacy. After modification, a fit model
was found with chi-square = 55.671, df = 41, P-value = .0629, and RMSEA = .049. After obtaining a
P-value > .05 and RMSEA < .05, it can be stated that the model is fit, meaning that all items only
measure one factor, namely self-efficacy. Next, these items are seen to see whether they measure the
factors they wish to measure significantly or not. If it is not significant, then the item needs to be
dropped. The test is carried out by looking at the t-value for each factor loading coefficient. If the t-
value is more than 1.96, then the item is significant.

The author tested the internal learning motivation variable, which consists of 6 items, to determine
whether these items are unidimensional, meaning that each item only measures intrinsic learning
motivation. After modification, a fit model was found with chi-square = 2.625, df = 2, P-value = .2691,
RMSEA = .046. After obtaining a P-value > .05, it can be stated that the model is fit, meaning that all
items only measure one factor, namely intrinsic learning motivation. Next, these items are seen to see
whether they measure the factors they wish to measure significantly or not. If it is not significant, then
the item needs to be dropped. The test is carried out by looking at the t-value for each factor loading
coefficient. If the t-value is more than 1.96, then the item is significant.

The social support measuring tool used is the Multi-Dimensional Scale of Perceived Social Support,
developed by (Zimmet et al., 1988). After modification, a fit model was found with chi-square = 6.259,
df =5, P-value = .2818, and RMSEA = .042. After obtaining the P-value > .05 and RMSEA < .05.

Results and Discussion
Result

In explaining the general description of the statistical description of the research variables, a score
reference index is used, namely the mean, minimum value, maximum value and standard deviation of
each research variable.

Table 1. Descriptive Analysis

N Minimun Maximum Mean Std.

Deviation

Academic hardiness 150 .00 71.33 49.0000 11.36423

True Score

Self efficacy True 150 .00 72.27 48.3333 12.87499

Score

Learning motivation 150 12.93 66.65 50.0000 8.65214

Internal True Score

Learning Motivasion 150 27.77 67.00 50.0000 7.98694

External True Score

Family True Score 150 .00 64.44 49.3333 10.75440

Friend True Score 150 .00 65.48 49.6667 9.71013

Other True Score 150 .00 62.71 49.3333 10.95678

Valid N (listwise) 150

The author conducted a multiple regression test for all IVs against DV. The things used as a
reference for analysis are, first, the amount of R Square (R?) to find out what percentage of academic
hardiness is explained by self-efficacy, external learning motivation, internal motivation, and
demographic variables.
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Table 2. Model Summary
. Std. Error of the
Model R R Square Adjusted R Square Estimate
1 .703* 494 479 6.40674

Based on Table 2. it can be seen that the R Square gain is .494 or 49.4%. This means that the
proportion of variance in academic hardiness explained by self-efficacy, extrinsic learning motivation,
intrinsic motivation, and demographic variables is 49.4%, the rest is by other variables outside this
research.

Table 3. Regression Coefficients

Unstandardized Standardized
Model Coefficients Coefficients
B Std. Error Beta t Sig.
1 (Constant) 22.536 4.599 4.900 .000
Significat Other 411 .072 1430 5.693 .000
True Score
Sex 4.242 1.401 .229 3.028 .003
SX SO 418 .162 1.328 2.587 .011

Based on the regression analysis between the independent and moderator variables on academic
hardiness that has been carried out, the results show that each IV moderated by social support affects
academic hardiness. The variables that have a significant influence are gender X significant other
(teacher). Details of the regression coefficient for the variable gender X significant other (teacher) can be
seen in Table 3.

After the variables are proven to have a significant influence, they are analyzed further using a
monograph to see a picture of the interactions between the variables. The following is a description of
the interaction between the gender variable and the support of significant others (teachers) on academic
hardiness:

Based on the results of hypothesis testing, it can be concluded that the hypothesis, which states that
there is an influence of self-efficacy, intrinsic learning motivation, and demographic variables on
academic hardiness, which is moderated by teacher social support, is accepted. There are three
significant regression coefficients, namely self-efficacy, intrinsic learning motivation, and gender.

The self-efficacy dimension has a significant effect on academic hardiness in a positive direction,
meaning that the higher the self-efficacy value a student has, the higher the academic hardiness they
have. This is following previous research, that people with high self-efficacy have more significant
academic hardiness compared to those with low self-efficacy (Cassidy, 2015). Individuals with high self-
efficacy also view complex tasks as challenges to be overcome rather than threats (Quimby & O'Brien,
2006; Schunk & Pajares, 2010).

Furthermore, the intrinsic learning motivation dimension of the learning motivation variable has a
significant effect on academic hardiness in a positive direction, meaning that the higher the intrinsic
learning motivation that students have, the higher the academic hardiness they have. Students who
have inner motivation will feel they have better academic hopes, besides that, students also feel lucky
and believe that they can overcome difficulties with their abilities (Cole et al., 2004).
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In this study, it was also found that the relationship between the gender variable was moderated by
teacher support for academic hardiness. This means that high teacher support causes the influence of
gender on academic hardiness to be stronger and more significant. Vice versa, when teacher support
decreases, the influence of gender on academic hardiness weakens. This finding is in line with research
conducted by (Mahmudah, 2009), in his research, the results stated that the average personal toughness
of women was higher than the personal toughness of men. This is because women generally have a
deep awareness of their duties and responsibilities, making women more resilient in facing
environmental obstacles and pressures.

Then, the teacher support dimension of social support has a significant positive effect on academic
hardiness. The role of teachers in the education learning process and creating a positive learning
environment can help students develop academic resilience (Kiswarday, 2011).

As for the extrinsic learning motivation dimension of the learning motivation variable in this
research, it does not have a significant effect on academic hardiness. This is because, in academic
hardiness, the most important factors are internal factors, namely, commitment, control, and challenge.

Discussion

The self-efficacy dimension has a significant effect on academic hardiness in a positive direction.
This means that the higher the self-efficacy value a student has, the higher the academic hardiness they
have. This is in line with previous research, individuals who have high self-efficacy will have significant
academic hardiness compared to individuals with low self-efficacy (Cassidy, 2015). Individuals with
high self-efficacy also view difficult tasks as challenges that must be conquered, rather than a threat
(Quimby & O'Brien, 2006; Schunk & Pajares, 2010).

Furthermore, the intrinsic learning motivation dimension of the learning motivation variable has a
significant effect on academic hardiness in a positive direction. This means that the higher the intrinsic
learning motivation that students have, the higher their academic hardiness will be. Students who have
inner motivation will feel they have better academic hopes, besides that students also feel lucky and
believe that they can overcome difficulties with their abilities (Cole et al., 2004).

In this study, it was also found that there was an influence of the gender variable, which was
moderated by teacher support, on academic hardiness. This means that high teacher support causes the
influence of gender on academic hardiness to be stronger and more significant. Vice versa, when
teacher support decreases, the influence of gender on academic hardiness weakens. Therefore, the
teacher is a central figure in providing support that can motivate students, both male and female
(Triono, 2020). The teachers who teach the Tahfiz subject in this research have shown very good
support for students, which has a significant influence on students in the learning process.

Then in terms of gender, the existing research subjects show differences or are heterogeneous. This
heterogeneity also makes a difference in the academic hardiness of each learner. In this research, it was
found that female children tend to have higher academic hardiness compared to male children. This
finding is in line with what has been researched by Mahmudah (2009), in his research stating that the
average results of women's toughness are higher than men's toughness. The tendency of attitudes
between each gender causes this. Generally, women have a deeper awareness of the duties and
responsibilities assigned to them, thus making women more resilient in facing environmental obstacles
and pressures.

Then the teacher support dimension of social support has a significant effect in a positive direction
on academic hardiness. The role of teachers in the education, learning process and creating a positive
learning environment can help students develop academic resilience (Kiswarday, 2011). The awareness
of teachers realizes this to provide a learning process that does not merely teach subject matter, but also
supports the mental formation or maturity of their students (Fauzi & Triono, 2021). This means that
teacher support as a form of social support for students indicates that teachers at school should fulfill
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students' needs starting from learning materials to matters related to psychological aspects that will
make the learning process progress towards positive goals.

As it relates to the subject of this research, the dynamics of the relationship between teachers and
their students who are starting to enter the year group/large elementary school class is becoming
increasingly complex. Some students are consciously willing to tell their personal information to the
teacher, but not to their parents. This is an aspect that needs to be understood as a form of positive
interaction in schools that exists between teachers and students. Far from that, even teachers for some
pre-teen children at school choose teachers as role models. This is related to children feeling
comfortable when they are with the teacher compared to their parents. One factor is because children
spend most of their time at school (Triono, 2020).

This was also found in research conducted by (Cheng et al., 2019), there is an influence on social,
emotional and academic development that occurs when teachers have positive interactions with their
students. Children with close relationships with teachers may also receive greater support from
teachers, which contributes to their social and academic development (Hamre & Pianta, 2001). On this
basis, children listen to what teachers say more than their parents.

As for the extrinsic learning motivation dimension of the learning motivation variable in this
research, it does not have a significant effect on academic hardiness. This is because in academic
hardiness, the most important thing is internal factors, namely, commitment, control and challenge.
This means that factors from outside the student themselves are not permanent or give an insignificant
impression when compared to factors from within themselves (Menhard et al., 2022)

Conclusion

The hypothesis, which states that there is an influence of self-efficacy, intrinsic learning motivation,
and demographic variables on academic hardiness, which is moderated by social support, is accepted.
This conclusion was obtained from the obtained R Square of .494 or 49.4%. This means that the
proportion of variance in academic hardiness explained by self-efficacy, extrinsic learning motivation,
intrinsic motivation, and demographic variables is 49.4%. This means that there is an influence of self-
efficacy, intrinsic learning motivation, and demographic variables on academic hardiness, which is
moderated by social support. Based on the results of hypothesis testing in this study, it was concluded
that the academic hardiness of Islamic School X students can increase when their self-efficacy and
intrinsic learning motivation are high. In addition, gender also influences academic hardiness if it is
moderated by social support from teachers, meaning that social support from teachers is necessary to
increase students' academic hardiness.

References

Adiwijayanti, D. D., Purwati, H., & Sugiyanti, S. (2019). Pengaruh hafalan al-qur’an terhadap prestasi
belajar matematika siswa MTs. Square: Journal of Mathematics and Mathematics Education, 1(2),
Article 2. https://doi.org/10.21580/square.2019.1.2.4771

Amin, M. S. (2018). Perbedaan struktur otak dan perilaku belajar antara pria dan wanita; eksplanasi
dalam sudut pandang neuro sains dan filsafat. Jurnal Filsafat Indonesia, 1(1), 38.
https://doi.org/10.23887/jfi.v1i1.13973

Anwar, K., & Hafiyana, M. (2018). Implementasi metode ODOA (one day one ayat) dalam
meningkatkan kemampuan menghafal Al-Quran. Jurnal Pendidikan Islam Indonesia, 2(2), 181-198.

Barseli, M., & Ifdil, 1. (2017). Konsep stres akademik siswa. Jurnal Konseling dan Pendidikan, 5(3), 143.
https://doi.org/10.29210/119800

Cassidy, S. (2015). Resilience building in students: The role of academic self-efficacy. Frontiers in
Psychology, 6. https://www.frontiersin.org/articles/10.3389/fpsyg.2015.01781

http://journal ninjkt.ac.id/index.php/tazkiya
1 76-1 79 This is an open-access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/)



TAZKIYA (Journal of Psychology), 11(2), 2023

Cheng, Y. H., Tsai, C. C., & Liang, J. C. (2019). Academic hardiness and academic self-efficacy in
graduate  studies.  Higher  Education  Research &  Development, 38(5), 907-921.
https://doi.org/10.1080/07294360.2019.1612858

Cohen, S., & Wills, T. A. (1985). Stress, social support, and the buffering hypothesis. Psychological
Bulletin, 98(2), 310-357. https://doi.org/10.1037/0033-2909.98.2.310

Cole, M. S., Feild, H. S., & Harris, S. G. (2004). Student learning motivation and psychological
hardiness: interactive effects on students’ reactions to a management class. Academy of
Management Learning & Education, 3(1), 64-85. https://www jstor.org/stable/40214231

Departemen agama. (2010). Majalah mimbar pendidikan.

Dweck, C. S., & Leggett, E. L. (1988). A social-cognitive approach to motivation and personality.
Psychological Review, 95, 256—273. https://doi.org/10.1037/0033-295X.95.2.256

Eschleman, K. J., Bowling, N. A., & Alarcon, G. M. (2010). A meta-analytic examination of
hardiness. International Journal of Stress Management, 17(4), 277-307.
https://doi.org/10.1037/a0020476

Fauzi, & Triono, A. (2021). Dasar-dasar dan teori pendidikan: Mewujudkan pendidikan untuk masa depan
generasi. Rumah Kreatif Wadas Kelir.

Fitria, S. D., Syjono, G., & Rokhman, M. (2021). Implementasi kurikulum Cambridge di sdi kreatif
mutiara anak sholeh sukodono Sidoarjo. Irsyaduna: Jurnal Studi Kemahasiswaaan, 1(2),.
https://doi.org/10.54437/irsyaduna.v1i2.300

Hamre, B. K., & Pianta, R. C. (2001). Early teacher—child relationships and the trajectory of children’s
school outcomes through eighth grade. Child Development, 72(2), 625-638.
https://doi.org/10.1111/1467-8624.00301

Hamzah, B. U. (2011). Teori motivasi dan pengukurannya.: Analisis di bidang pendidikan /hamzah b. uno |
perpustakaan universitas terbuka. http://opac.ut.ac.id/detail-opac?id=25671

Hasanah, N. (2018). Glokalisasi kurikulum Cambridge di sekolah dasar yang berbasis islam. UIN Syarif
Hidayatullah Jakarta.

Hidayah, N. (2016). Strategi pembelajaran tahfidz Al-Qur’an di lembaga pendidikan. TA’ALLUM, 4(1),
63-81. https://doi.org/10.21274/taalum.2016.4.1.63-81

Huda, K. (2010). Problematika pembelajaran tahfidzul Qur’an pada Siswa kelas v di sdit muhammadiyah al-
kautsar Gumpang Kartasura tahun ajaran 2009-2010. Universitas Muhammadiyah Surakarta.

Kaltsum, L. U. (2010). Fenomena menghafal Al-Qur’an. http://lilikimzi. wordpress.com.

Kamtsios, S., & Karagiannopoulou, E. (2013). The development of a questionnaire on academic
hardiness for late elementary school children. International Journal of Educational Research, 58, 69—
78. https://doi.org/10.1016/j.ijer.2012.12.001

Kiswarday, V. R. (2011). Resilience in action: Practical ideas for overcoming risks and building strengths in
youth, families, and communities. 219-227. https://www.proquest.com/docview/10956087287pq-
origsite=gscholar&fromopenview=true

Kulzum, P. M. M. (2021). Pembelajaran membaca Al-Qur’an dengan menggunakan metode tajdied
pada siswa sekolah dasar. MUNAQASYAH : Jurnal Ilmu Pendidikan Dan Pembelajaran, 3(2).
https://doi.org/10.58472/mnq.v3i2.120

Maddux, J. E., & Lewis, J. (1995). Self-efficacy and adjustment: Basic principles and issues. Dalam
Self-efficacy, adaptation, and adjustment: Theory, research, and application (hlm. 37—68). Plenum Press.
https://doi.org/10.1007/978-1-4419-6868-5_2

http:/fjournal uinjkt ac.id /index php/tazkiya 1 77 ]. 79

This is an open-access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/)



TAZKIYA (Journal of Psychology), 11(2), 2023

Mahmudah, 1. (2009). Perbedaan ketangguhan pribadi (hardiness) antara siswa aan siswi di sekolah menengah
pertama daerah rawan abrasi. http:/ /publikasiilmiah.ums.ac.id/handle/11617/1452

Menhard, Yusuf, M., & Safrizal, S. (2022). Pengaruh motivasi intrinsik dan motivasi ekstrinsik
terhadap produktivitas kerja pada pt. az-zuhra property Pekanbaru. Jurnal Ilmiah Manajemen
Kesatuan, 10(2). https://doi.org/10.37641/jimkes.v10i2.1436

Nafisah, N. (2018). Implementasi kurikulum Cambridge di sekolah dasar internasional al al-abidin
Surakarta dan sekolah dasar integral walisongo Sragen. Jurnal Studi Islam, 19(2), 154-162.
https://doi.org/10.23917/profetika.v19i2.8122

Napitupulu, D. S. (2020). Kapita selekta Al-Qur’an dan hadis untuk materi ms/mts. BILDUNG.

Pintrich, P., & Schunk, D. (1996). Motivation in education: Theory, research and applications. Prentice-Hall
Inc.

Putra, E. E. (2022). Implementasi kurikulum merdeka untuk pemulihan pembelajaran (kurikulum
paradigma baru di sekolah penggerak). Prosiding Seminar Nasional Pendidikan Kimia, 1(1), Article
1. http://proceedings.radenfatah.ac.id/index.php/snpk/article/view/47

Quimby, J. L., & O’Brien, K. M. (2006). Predictors of well-being among nontraditional female students
with children. Journal of Counseling & Development, 84, 451-460. https://doi.org/10.1002/j.1556-
6678.2006.tb00429.x

Ramadhan, Y. A. (2012). Kesejahteraan psikologis pada remaja santri penghafal Al-Quran. Psikologika :
Jurnal Pemikiran dan Penelitian Psikologi, 171), 27-38.
https://doi.org/10.20885/psikologika.voll7.iss1.art3

Saputri, R. A. (2021). Ketangguhan (hardiness) pada mahasiswa institut agama islam negeri Purwokerto yang
bekerja part time. Institut Agama Islam Negeri Purwokerto.

Satriyawan, A. N. (2019). Kurikulum tahfiz di sdit berbasis pesantren (pondok pesantren tahfiz
darussalam Mojogedang Karanganyar). UIN Jogjakarta, 105.

Schunk, D. H., & Pajares, F. (2010). Self-efficacy beliefs. Dalam P. Peterson, E. Baker, & B. McGaw
(Ed.), International Encyclopedia of Education (Third Edition) (hlm. 668-672). Elsevier.
https://doi.org/10.1016/B978-0-08-044894-7.00620-5

Sheard, M., & Golby, J. (2007). Hardiness and undergraduate academic study: The moderating role of
commitment. Personality and Individual Differences, 43(3), 579-588.
https://doi.org/10.1016/j.paid.2007.01.006

Shekarey, A., Moghadam, A., Jabery, A. F., & Rostami, M. S. (2010). The relation of self-efficacy and
hardiness with the education progression among the sophomore girl students in a high school in
Aleshtar city. Procedia - Social  and  Behavioral  Sciences, 5, 1905-1910.
https://doi.org/10.1016/j.sbspro.2010.07.386

Sufarita, S., Sahrani, R., & Hastuti, R. (2019). Peranan emotional intelligence dan self efficacy
terhadap hardiness pada peserta orientasi persiapan kerja. Jurnal Muara Ilmu Sosial, Humaniora,
dan Seni, 3(2), 465. https://doi.org/10.24912/jmishumsen.v3i2.6052.2019

Triono, A. (2020). Metode pembelajaran bagi pendidik agama islam: pengembangan profesionalisme
insruksional pendidik agama islam (firmansyah, ed.). CV. Scientifik Corner Publishing.

Triono, A., Maghfiroh, A., Salimah, M., & Huda, R. (2022). Transformasi pendidikan pesantren di era
globalisasi: Adaptasi kurikulum yang berwawasan global. Al-Tarbawi Al-Haditsah: Jurnal
Pendidikan Islam, 7(1). https://doi.org/10.24235/tarbawi.v7i1.10405

Triono, A., Margitamia, R. I., Ubaidillah, A., & Setiani, D. (2022). Membina sekolah yang

menyenangkan: Transformasi paradigma pendidikan akar rumput yang selaras dengan tujuan

http://journal ninjkt.ac.id/index.php/tazkiya
1 78-1 79 This is an open-access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/)



TAZKIYA (Journal of Psychology), 11(2), 2023

pendirian bangsa. Journal of Applied Transintegration  Paradigm, 2(2). https://e-
journal.lp2m.uinjambi.ac.id/ojp/index.php/jatp/article/view/1320

Waulansuci, G. (2021). Stres akademik anak usia dini: Pembelajaran calistung vs. tuntutan kinerja guru.
Golden  Age: Jurnal Ilmiah  Tumbuh  Kembang Anak Usia Dini, 6(2), 79-86.
https://doi.org/10.14421/goldenage.2019.51-01

Wulansuci, G., & Kurniati, E. (2019). Pembelajaran calistung (membaca, menulis, berhitung) dengan
resiko terjadinya stress akademik pada anak usia dini. Tunas Siliwangi: Jurnal Program Studi
Pendidikan Guru PAUD STKIP Siliwangi Bandung, 5(1). https://doi.org/10.22460/ts.v511p44-
50.1272

Zeussa, B. (2016). Problematika proses belajar mengajar tahfidz Al Qur’an di sd plus tahfizhul qur’an an-nida
Salatiga [Other, Fakultas Tarbiyah dan IImu Keguruan]. http://e-
repository.perpus.iainsalatiga.ac.id/1389/

Zhang, L. (2011). Hardiness and the big five personality traits among chinese university students.
Learning and Individual Differences, 21(1), 109—113. https://doi.org/10.1016/j.1indif.2010.05.006

htp://journaluinjkt.ac.id/index php/tazkiya 1 79 1 79
This is an open-access article under CC-BY-SA license (https://creativecommons.org/licenses/by-sa/4.0/) -



