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ABSTRACT

This study examined burnout differences by gender and socioeconomic status among EFL university students in
Indonesia (n=231,53.3%) , Laos (n=85, 19.5%), and Angola (n=117, 27%). Data from 433 students (females, n= 268,
61.89%, males, n=165, 38.11%) were collected using a cross-sectional survey, with participants recruited via
WhatsApp groups shared by English lecturers. Burnout levels were measured using the Maslach Burnout
Inventory-Student Survey (Schaufeli et al., 2002). The Mann-Whitney U Test showed that females (78.0%, median
= 23.0) reported significantly higher burnout than males (67.3%, median = 22.0) (U = 18448, p = 0.004). This
indicated that female students experienced more burnout than male students during their EFL learning.
Regarding SES, similar percentages of students experienced moderate level of burnout: 75.6% from middle-to-
upper and 72.1% from lower socioeconomic backgrounds. The Mann-Whitney U Test revealed no significant
difference between these groups (U = 23389, p = 0.993, median for both groups= 22.0), indicating that burnout is
common across socioeconomic statuses. To reduce burnout in EFL students, universities should offer engaging
programs, like interactive games and stress-relief activities, focusing on the gender group with higher burnout,
while incorporating fun English practice and time management tips.
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ABSTRAK

Studi ini meneliti perbedaan tingkat burnout dalam pembelajaran Bahasa Inggris berdasarkan gender dan status sosial
ekonomi di kalangan mahasiswa di Indonesia (n=231, 53,3%), Laos (n=85, 19,5% ), dan Angola (n=117, 27%). Data dari
433 mahasiswa (perempuan, n=268, 61,89%; laki-laki, n=165, 38,11%) dikumpulkan menggunakan survei cross-sectional,
dimana peserta direkrut melalui grup WhatsApp yang dibagikan oleh dosen Bahasa Inggris. Tingkat burnout diukur
menggunakan Maslach Burnout Inventory-Student Survey (Schaufeli et al., 2002). Hasil Uji Mann-Whitney menunjukkan
bahwa mahasiswa perempuan (78,0%, median = 23,0) mengalami burnout secara signifikan lebih tinggi dibandingkan
mahasiswa laki-laki (67,3 %, median = 22,0) (U = 18448, p = 0,004). Hal ini mengindikasikan bahwa mahasiswa perempuan
mengalami lebih banyak burnout dibandingkan mahasiswa laki-laki selama pembelajaran Bahasa Inggris. Berdasarkan
status sosial ekonomi, persentase mahasiswa yang mengalami burnout tingkat menengah relatif serupa: 75,6% dari
kelompok ekonomi menengah-atas dan 72,1% dari kelompok ekonomi bawah. Uji Mann-Whitney tidak menemukan
perbedaan signifikan antara kedua kelompok ini (U = 23389, p = 0,993, median kedua kelompok = 22,0), yang menunjukkan
bahwa burnout merupakan masalah umum di semua status sosial ekonomi. Untuk mengurangi burnout pada mahasiswa
dalam pembelajaran Bahasa Inggris, universitas perlu menawarkan program pembelajaran Bahasa Inggris yang menarik
seperti permainan interaktif dan kegiatan menghilangkan stres, dengan fokus pada kelompok gender yang mengalami
burnout lebih tinggi. Program ini juga dapat menggabungkan latihan Bahasa Inggris yang menyenangkan serta tips
manajemen waktu.
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Burnout is a psychological condition marked by emotional exhaustion, depersonalization, and
less personal accomplishment (Abraham et al., 2024), often triggered by prolonged stress in work or
educational settings (Nurfaidah & Kusdiyati, 2024). Emotional exhaustion arises from overwhelming
academic or work demands, leading to feelings of fatigue and helplessness (Lee et al., 2020).
Depersonalization refers to emotional detachment from tasks, where individuals become cynical and
distant (Wahyuni et al., 2023), while less personal accomplishment is the perception of failing to meet
expectations, diminishing motivation and self-confidence (Nascimento & Costa, 2024). Burnout affects
both workers and students, with academic environments particularly prone to it due to heavy
workloads and high expectations (Rawis et al., 2024). Burnout in academic environments is
significantly correlated with rigorous academic demands, elevated expectations, and inadequate time
management (Madigan & Curran, 2021). Low self-efficacy and a lack of social support further
exacerbate the risk of burnout, as students struggle to cope with academic challenges (Yoo & Marshall,
2024; Vansoeterstede et al., 2024). In the context of academic, burnout often experienced by EFL learner
in certain conditions.

EFL learners are particularly susceptible to burnout due to the unique pressures associated
with learning a new language and adapting to different cultural contexts (Cong et al., 2024). For
example, astudy by Valieva et al., (2019) investigated the sociolinguistic adaption difficulties faced
by oralman (repatriated ethnic Kazakh) students enrolled in English courses at Kazakhstani
universities. The study showed that these students faced major social-psychological, linguistic, and
cultural obstacles. Low English proficiency, difficulty pronouncing words accurately, and limited
access to resources like dictionaries or specialized software were among the linguistic challenges faced
by the study participants. Different customs and traditions from their home nations make it difficult
for them to adapt culturally. Their problems are made worse by social-psychological problems
including uncertainty and fear of criticism. It shows that adaptation to a new culture can hinder the
process of understanding English due to cultural barriers, especially for foreign students (Murugova
et al., 2022).

The process of acquiring proficiency in a foreign language is inherently challenging, requiring
intense cognitive effort, sustained concentration, and frequent practice (Chen et al., 2024). For many
EFL students, these demands are exacerbated by the need to simultaneously adjust to a new cultural
environment, which can include navigating different social norms, educational expectations, and
communication styles (Miao, 2022). This dual burden can lead to heightened levels of stress and
anxiety, which are significant contributors to burnout (Li et al., 2024). Heightened levels of stress and
anxiety can drain their enthusiasm for learning and lead to a noticeable drop in academic performance
(Liu et al., 2023). The intersection of language acquisition challenges and the broader demands of
academic life can create a stressful environment that exacerbates feelings of burnout (Madigan &
Curran, 2021). However, EFL learners' stress levels can vary depending on their circumstances and
characteristics. Gender differences and socio-economic status are some of the factors that contribute to
learners' stress levels in learning English.

Based on the research findings, it is evident that gender differences among EFL learners play a
significant role in shaping their academic experiences. The study indicates that female learners tend to
be more active and perform better than their male counterparts in the school learning environment
(Liu et al., 2022). Factors such as academic pressure, workload, stress, and emotional exhaustion play
crucial roles. While high performance, being active in the school environment and moderate stress can
be positive indicators (Lin et al., 2022), they can also be associated with increased stress and pressure,
which are risk factors for burnout (Gao, 2023). In many cases, women tend to report higher levels of
emotional exhaustion, while men are more likely to experience depersonalization, suggesting that
gender plays a significant role in how burnout manifests (Fiorilli et al., 2022). Studies show that women
are more prone to emotional exhaustion, the core of burnout, especially in emotionally demanding
roles like teaching or caregiving, where they are overrepresented (Dyrbye et al., 2021). Women tend to
internalize stress and face societal expectations for multitasking, which increases their burnout risk
(Artz et al.,, 2022). Female students report higher levels of emotional exhaustion due to greater
emotional involvement in their studies, perfectionism, and societal pressures (Pan & Ricamora, 2023).
They are also more likely to experience anxiety and self-doubt, further heightening stress and burnout
(Fiorilli et al., 2022). While women often use emotion-focused coping strategies, these can prolong
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emotional stress if the root issues aren't addressed (Pathak, 2024). Coping strategies such as prioritizing
self-care, setting achievable goals, practicing time management, adopting a positive mindset and
building support nerworks can mitigate burnout in EFL learners or teacher to reduce anxiety and stress
during their study (Reima, 2023). Due to norms and cultural expectations which can affect burnout,
social supports from surrounding such as collaborating with colleagues, dicussing challenges with
administrators can provide emotional support and share coping strategies to deal with stress and
burnouts (Ramin et al.,2017).

Because norms and cultural expectations can place different pressures on male and female
learners, gender plays a crucial influence in determining burnout experiences. These stresses may be
exacerbated when combined with socioeconomic difficulties, leading in particular stressors that
disproportionately impact particular groups according to their gender.

Access to educational resources and assistance is greatly impacted by socioeconomic status,
which also contributes to different levels of stress and burnout. When combined with gender, these
differences might lead to more difficult obstacles since students may have to deal with both monetary
limitations and established cultural norms that limit their capacity to cope. SES can significantly shape
an individual's access to resources, social support, and coping mechanisms, all of which play key roles
in either mitigating or exacerbating burnout (Ghorbani & Golparvar, 2020). Research has shown that
individuals from lower socioeconomic backgrounds are more vulnerable to burnout due to financial
stress, limited access to educational and psychological resources, and a range of environmental
stressors (Rifat & Bithi, 2023). Financial instability, limited resources, and environmental stress
heighten the risk of emotional exhaustion and burnout (Ye et al., 2021). In academics, students from
low-income families often struggle to balance studies, work, and financial stress, creating a cycle of
burnout(Rifat & Bithi, 2023). Many are forced to take part-time jobs, adding to their workload and
reducing time for academic pursuits and self-care, which are vital for preventing burnout (Oteir & Al-
Otaibi, 2022).While individuals from higher SES backgrounds often face stressors related to
perfectionism and the fear of failure, which can contribute to burnout. For these individuals, burnout
is not always driven by financial insecurity but by the societal and self-imposed pressures to meet high
expectations (Ma, 2024).

Despite extensive research on burnout among English as a Foreign Language (EFL) learners,
there is a significant gap in understanding how gender and socioeconomic status (SES) interact to
influence burnout. Most studies focus solely on either gender differences or SES, without examining
their combined effects. This study aims to fill this gap by exploring how both gender and SES impact
burnout among EFL learners and to suggest more effective prevention and intervention strategies. This
study aims to explore the impact of gender and socioeconomic status (SES) on burnout among English
as a Foreign Language (EFL) learners. It seeks to address two key issues; firstly, how gender differences
influence the levels of burnout experienced by EFL learners, and secondly, how SES affects burnout,
with particular emphasis on learners from lower SES backgrounds. By examining these aspects, the
study aims to provide insights into the varying levels of burnout related to gender and economic
conditions, ultimately contributing to a better understanding of how these factors shape the
experiences of EFL learners.

METHODS
This study employed a quantitative, cross-sectional survey design to investigate the impact of
gender and socioeconomic status (SES) on burnout among 433 (females, n= 268, 61.89%, males, n=165,
38.11%) university students from Indonesia (n=231,53.3%), Laos (n=85, 19.5%), and Angola (n=117, 27%).
The participants were recruited through voluntary sampling via WhatsApp groups shared by English
lecturers. Participants, who were predominantly female (61.89%) and categorized into lower SES
(48.04%) and middle-to-upper SES (51.96%) groups, provided self-reported data through an online
questionnaire. Respondents' perceptions of learning English, particularly regarding burnout, were
measured using the Maslach Burnout Inventory-Student Survey (Schaufeli et al.,, 2002). This
questionnaire comprises 15 items across three dimensions: emotional exhaustion (5 items), cynicism (4
items), and reduced personal accomplishment (6 items, all reverse-scored). It was adapted to evaluate
burnout among EFL learners based on the recommendations of Li, Zhang, and Jiang (2024). The
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responses were coded as: Strongly Disagree = 1, Disagree = 2, Agree = 3, and Strongly Agree = 4. The
data were analyzed using numerical coding for gender and SES, with burnout categorized into low,
middle, and high levels (Azwar, 2012). Researchers categorized the research data to determine the
high, medium and low scale scores on the overall burnout score. Score-based categorization is a
commonly used method for dividing respondents or raw data into several groups or categories based
on the scores obtained from the measurement scale (Azwar, 2012). The calculation of data
categorization is shown in Table 1.

Table 1 Data Categorization
Data categorization process

Xmin 40
Xmax 10
Range Xmax - Xmin
=40-10=30
Mean (Xmax + Xmin) / 2
=(40+10) /2=25
SD Range / 6
=30/6=5
Categorization Criteria for Burnout Level
Low X<M-1SD
X<25-5
X <20
Low =10-19
Middle M-1SD <X <M +1SD
25-5<X<25+5
20<X <30
Middle =20 - 30
High M +1SD <X
25+5<X
30 <X
High =31-40

The data categorization process for burnout levels involves defining ranges based on statistical
measures. With a minimum value (Xmin) of 10 and a maximum value (Xmax) of 40, the range is
calculated as 30. The mean (M) is determined to be 25, with a standard deviation (SD) of 5. Based on
these calculations, burnout levels are categorized as follows: low (scores from 10 to 19), middle (scores
from 20 to 30), and high (scores from 31 to 40). This classification helps in assessing and addressing
varying levels of burnout among individuals. The non-parametric Mann-Whitney U test and cross-
tabulation analysis were used due to the non-normal data distribution, enabling a detailed
examination of burnout across gender and socioeconomic groups.

FINDINGS AND DISCUSSION
Findings

This section presents the data collected through a survey designed to evaluate students’
perceptions of their ability to understand and use English. The objective of the survey was to identify
gender and socio-economic status differences in the level of English comprehension among students
from various study programs. Data were collected using an online questionnaire distributed to
students at universities in three countries: Indonesia, Laos, and Angola. The questionnaire consisted
of a series of questions covering various aspects, including gender, economic background, educational
experience, and perceived difficulty in learning English. Respondents answered the questions by
selecting the option that best suited their situation. The questionnaire was designed to assess several
key variables, including gender, the economic category of students' parents, prior experience with
English language learning, students' self-perceived ability to comprehend spoken English, the extent
of emotional challenges associated with learning English, and students' perceptions of the difficulties
encountered in learning and using English. Inquiries pertaining to students' perceptions of challenges
of learning English. The responses are then coded according to their order from 1 to 4. The
demographic characteristics respondents were shown in Table 2.
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Table 2 Socio-demographic characteristics of Respondents

Student’s Socio Economic Status
Gender
n % n %
Female 268 61.89 % Lower socioeconomic status 208  48.04 %
Male 165 38.11 % Middle to upper 225 5196 %
Total 433 100 % socioeconomic status 433 100 %
Total

The data set comprises a profile of 433 students, with a gender distribution of 268 females
(61.89%) and 165 males (38.11%). This indicates a significant majority of female students. In terms of
socioeconomic status, 208 students (48.04%) originate from lower socioeconomic backgrounds, while
225 students (51.96%) hail from middle to upper socioeconomic statuses, indicating a slightly higher
representation from the latter group. The specific respondent’s socio-demographic characteristics by
gender and country of origin can be seen in Table 3.

Table 3 Respondents Socio-demographic characteristics by gender and country of origin

Gender

Male Female Total
Country  Angola Count 66 51 117
of origin %within Gender 40.0% 19.0% 27.0%
Indonesia Count 70 161 231
%within Gender 42.4% 60.1% 53.3%
Laos Count 29 56 85
%within Gender 17.6% 20.9% 19.6%
Total Count 165 268 433
%within Gender 100.0% 100.0% 100.0%

The table presents data on the respondent from three countries: Angola, Indonesia, and Laos.
In Angola, there are a total of 117 learners, with 66 males (40.0%) and 51 females (30.4%). Indonesia
has a total of 231 learners, consisting of 70 males (42.4%) and 161 females (60.1%). In Laos, the total
number of learners is 85, with 29 males (17.6%) and 56 females (66.7%). Overall, across all three
countries, there are 433 EFL learners, comprising 165 males (38.1%) and 268 females (61.9%).

In general, the findings indicate a greater proportion of female students, along with a relatively
balanced distribution of socioeconomic status. The total number of respondents who experienced
burnout by country of origin is presented in the following table.

Table 4 Cross-tabulation between respondent’s country of origin and burnout category
Burnout Category

Low Middle High Total
Country  Angola Count 42 69 6 117
of origin %within Burnout 43.3% 21.6% 37.5% 27.0%
Category
Indonesia Count 44 180 7 231
%within Burnout 45.4% 56.3% 43.8% 53.3%
Category
Laos Count 11 71 3 85
%within Burnout 11.3% 22.2% 18.8% 19.6%
Category
Total Count 97 320 16 433
%within Burnout 100.0% 100.0% 100.0% 100.0%
Category

The burnout data shows distinct patterns across countries. Angola has 43.3% of respondents in

Low Burnout and a notable 37.5% in High Burnout. In Indonesia, 56.3% fall into the Middle Burnout
category, with significant levels of both Low (45.4%) and High (43.8%) Burnout. Laos has the lowest
Low Burnout (11.3%), with most respondents in Middle Burnout (22.2%) and a smaller proportion
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(18.8%) in High Burnout. These results indicate varying burnout experiences, with Indonesia having
the highest middle burnout and Angola showing significant high burnout.

Gender and Socioeconomic in Burnout

Upon examination of the affect of gender and socieoconomic in burnout among EFL students,
it becomes evident that notable distinctions exist, indicating that gender and socioeconomic status play
a pivotal role in how students experience burnout. These differences may originate from a multitude
of social, psychological, and cultural factors that shape how male and female from different
socioeconomic conditions cope with academic stress. The cross-tabulation can be seen in Table

Table 5 Cross-tabulation of Gender and Socioeconomic in Burnout
Burnout Category

Socioeconomic Low Middle  High Total
Lower socioeconomic status Gender (1) Male Count 24 63 2 89
% of Total 11.5% 30.3%  1.0% 42.8%
(2) Female  Count 26 87 6 11.9%
% of Total 12.5% 41.8%  29% 57.2%
Total Count 50 150 8 208
% of Total 24.0% 721%  3.8%  100.0%
Middle to upper socioeconomic status ~ Gender (1) Male Count 25 48 3 76
% of Total 11.1% 21.3%  1.3% 33.8%
(2) Female  Count 22 122 5 149
% of Total 9.8% 542%  2.2% 66.2%
Total Count 47 170 8 225
% of Total 20.9% 75.6%  3.6%  100.0%
Total Gender (1) Male Count 49 111 5 165
% of Total 11.3% 25.6%  12% 38.1%
(2) Female  Count 48 209 11 268
% of Total 11.1% 483%  2.5% 61.9%
Total Count 97 320 16 433
% of Total 22.4% 739%  3.7%  100.0%

The data reveals that both male and female students predominantly experience moderate
burnout, with a higher percentage of women (48.3%) compared to men (25.6%) reporting moderate
burnout. This suggests that women may face more sustained academic pressure, possibly due to
societal expectations and additional responsibilities. Although high burnout is relatively rare, women
exhibit a slightly higher rate (2.5%) than men (1.2%), indicating a greater susceptibility to severe
burnout. Men, on the other hand, report higher levels of low burnout (11.3%) compared to women
(11.1%), potentially due to better coping mechanisms or differences in emotional processing. Female
students' higher burnout levels can be linked to issues like self-efficacy, confidence deficits, and
societal pressure, with many expressing doubts about their effectiveness and experiencing
motivational deficits. This combination of factors contributes to increased emotional exhaustion and
burnout among women in EFL contexts.

Meanwhile, the cross-tabulation data highlights the relationship between socioeconomic status
and burnout among EFL students. Among those from lower socioeconomic backgrounds, 24.0%
experience low burnout, 72.1% face moderate burnout, and 3.8% report high burnout. In contrast,
students from middle to upper socioeconomic backgrounds show 20.9% with low burnout, 75.6% with
moderate burnout, and 3.6% with high burnout. Despite slightly lower percentages of low burnout in
more affluent students, the overall pattern of moderate burnout is prevalent in both groups, indicating
that burnout is a common issue across socioeconomic statuses. The higher proportion of moderate
burnout in lower socioeconomic students suggests that financial stress may compound academic
challenges, leading to increased burnout.

When examining the intersection of gender and socioeconomic status, some interesting
patterns emerge. Among males from lower SES, 63 individuals (30.3%) are in the middle burnout
category, followed by 24 individuals (11.5%) in the low burnout category and only 2 individuals (1.0%)
in the high burnout category. For females in lower SES, the numbers are slightly higher, with 87
individuals (41.8%) in the middle burnout category, 26 individuals (12.5%) in the low burnout
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category, and 6 individuals (2.9%) in the high burnout category. In the middle to upper SES group, 48
males (21.3%) fall into the middle burnout category, 25 males (11.1%) are in the low burnout category,
and 3 males (1.3%) are in the high burnout category. For females in the same SES group, the
distribution shifts significantly, with 122 individuals (54.2%) in the middle burnout category, 22
individuals (9.8 %) in the low burnout category, and 5 individuals (2.2%) in the high burnout category.
These patterns suggest that females, regardless of SES, are more likely than males to report burnout,
particularly in the middle and high categories. This indicates a potential compounding effect of gender
on burnout experiences, with females being more susceptible across all socioeconomic levels.

Discussion
Gender Differences among Burnout in EFL Learners

Burnout is a significant issue among EFL (English as a Foreign Language) learners, and gender
plays a crucial role in how this phenomenon manifests. The study reveals that female students tend to
experience higher levels of burnout compared to male students, particularly in the moderate and high
categories. Female students often exhibit higher levels of emotional exhaustion, a core component of
burnout (Dyrbye et al., 2021). This can be partly explained by the emotional intensity that women are
socialized to experience and express, particularly in academic settings (Pan & Ricamora, 2023).
Research by Khairani & Sano (2020) suggests that women are more prone to internalize stress and
anxiety, which can lead to higher emotional exhaustion. In the context of EFL learning, the pressure to
excel in a non-native language, coupled with the fear of failure, exacerbates this emotional burden for
female students (Wu & Halim, 2024). Moreover, women are often more susceptible to perfectionism,
which can increase the risk of burnout(Raspopovic, 2015). Studies such as those by Visvalingam et al.,
(2024) have demonstrated that women are more likely to set excessively high standards for themselves,
leading to greater frustration and exhaustion when they feel they are not meeting these standards.

Cultural norms also contribute to the gender disparity in burnout. In many societies, women
are expected to juggle multiple roles, including academic responsibilities, familial obligations, and, in
some cases, caregiving duties (Artz et al., 2022). This can lead to chronic stress, as women may feel
pressured to meet both personal and societal expectations. Research by Hijazi et al., (2023) highlights
how women often face greater societal pressure to succeed academically, which can result in overwork
and burnout. In the context of EFL learning, this pressure may be even more pronounced. Women
might feel compelled to excel in English due to its status as a global language, which is often linked to
career success. The added weight of societal expectations can thus increase burnout levels, particularly
among female students who internalize these pressures.

Self-efficacy, or the belief in one’s ability to succeed, plays a vital role in academic achievement
(Basileo et al., 2024). Female students often report lower levels of self-efficacy in language learning
compared to their male peers, as seen in studies by Aprianto et al., (2024). This lack of confidence can
increase feelings of inadequacy and stress, leading to burnout. For example, female students may
doubt their ability to perform well in English classes, which in turn triggers emotional exhaustion and
depersonalization—a common symptom of burnout (Pham Thi & Duong, 2024). A lack of self-
confidence might also contribute to a heightened sense of academic pressure, as female students may
perceive even routine tasks as overwhelming. The cyclical nature of low self-efficacy, where poor
performance results in diminished confidence and further hinders performance, can create a
reinforcing loop that deepens burnout(An & Tao, 2024). Research has shown that men and women
often employ different coping strategies in response to academic stress (Vacchi et al., 2024). For
instance, male students may be more likely to adopt problem-focused coping mechanisms, such as
seeking practical solutions to academic challenges, when female students, on the other hand, tend to
rely more on emotion-focused coping strategies, which involve managing their feelings rather than
directly addressing the problem (Pathak, 2024). While emotion-focused coping can be effective in some
situations, it can also contribute to prolonged stress and burnout if the underlying issues remain
unresolved(Conte et al., 2024).

These findings suggest that female students may have lower confidence compared to their male
peers, even though their academic performance was equal to or better than that of the males (Cotner
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etal., 2020);(Nissen & Shemwell, 2016)). In contrast, male undergraduate students reported a high level
of confidence, despite the studies being conducted in various cultural contexts. Some previous studies
have suggested that the confidence gap between males and females could be related to hormonal
differences between genders. Booth et al., (1999) found that men produce seven times more
testosterone than women. Medical research indicates that higher testosterone levels can positively
affect mood and reduce depression (Booth et al., 1999), which may contribute to men's higher self-
confidence compared to women (Cotner et al., 2020).

Additionally, women are generally more likely to express their emotions openly, which can
lead to a higher reported incidence of burnout symptoms (Reeves et al., 2024). In contrast, male
students may underreport their emotional exhaustion due to cultural norms that discourage men from
expressing vulnerability (Biswajit, 2024). Men are often socially portrayed as strong, making it difficult
for them to cry or show sadness, as this might be seen as a threat to their masculinity. This societal
expectation may lead men to conceal their true emotions, fearing that expressing negative feelings
could make them appear weak. A narrative study by. McKenzie et al.,, (2018) supports this,
highlighting that men often feel uncomfortable sharing their negative emotions. Consequently, male
students in this study may have reported higher protective factor scores, despite lower academic
performance compared to female students, due to not being fully open about their emotions. On the
other hand, women are often seen as more sensitive, making it more socially acceptable for them to
express negative (Sharman et al., 2019). The higher level of burnout among female students in this
study might reflect their perceived freedom to openly express negative emotions.

Motivation plays a critical role in language learning, and female students are more likely to
experience motivational deficits in challenging academic environments (Znanetska, 2020). Research by
Horrocks & Hall, (2024) indicates that women often face greater motivational challenges, particularly
when they feel overwhelmed by academic demands. This lack of motivation can exacerbate burnout,
as students may struggle to maintain the necessary energy and enthusiasm for their studies. In EFL
learning, where progress can be slow and challenging, a lack of motivation can lead to disengagement
and emotional exhaustion (Khudhur Omar, 2023). Female students may experience a greater sense of
failure when they do not meet their own or others” expectations, further deepening their burnout
(Fiorilli et al., 2022).

Socioeconomic status among burnout in EFL Learners

Building on the findings section, previous research has consistently highlighted a significant
correlation between socioeconomic status (SES) and burnout levels, particularly in educational
contexts. While the data from this study indicates a slight discrepancy in burnout levels between
students from lower and middle-to-upper socioeconomic backgrounds, a review of the broader
literature suggests that SES can play a pivotal role in influencing stress responses and academic
exhaustion among students. Burnout, as defined by Weiss, (2023), is characterized by emotional
exhaustion, depersonalization, and reduced personal accomplishment. In educational settings,
burnout manifests as feelings of chronic stress, mental fatigue, and detachment from academic work,
which can severely impair a student's ability to succeed (Nazri et al., 2023). Socioeconomic status is
often considered a key factor in shaping these experiences, as it influences access to resources, social
support, and overall life stress, all of which can contribute to the development of burnout(Super et al.,
2024). Previous studies, such as those by Eames et al., (2024), have indicated that students from lower
socioeconomic backgrounds are more vulnerable to academic stress and burnout due to a combination
of factors such as limited access to resources, additional responsibilities at home, and financial
uncertainty. These students often experience more persistent stressors outside of the academic
environment, which can compound their feelings of exhaustion and overwhelm (Kaggwa et al., 2021).
These stressors can include financial instability, lack of access to academic resources (such as private
tutoring or educational materials), and responsibilities outside of school, such as part-time work or
caregiving duties, which create double burden for lower SES students and leading to higher levels of
stress (Buffel et al., 2024). This aligns with the current study’s finding that 72.1% of students from lower
socioeconomic backgrounds experience moderate burnout, compared to 75.6% of students from
middle-to-upper socioeconomic backgrounds.

However, research also suggests that economic disadvantage does not always equate to higher
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burnout levels across the board. As seen in this study, 24.0% of lower socioeconomic students report
low burnout levels—slightly higher than their wealthier peers (20.9%). This finding may seem
counterintuitive, but it can be explained by the concept of "resilience" in educational psychology.
Resilience studies have shown that students from lower socioeconomic backgrounds can develop
coping mechanisms that help them manage stress more effectively despite facing greater challenges
(Cheng & Chen, 2024). These students may have stronger support networks, or they may have
developed adaptive strategies to manage their academic stress, regardless of their socioeconomic
status, which may account for the relatively high percentage of low burnout in this group (Abdillah &
Marleni, 2023).

While economic hardship can contribute to stress, other studies have suggested that financial
stability alone does not completely insulate students from burnout (Walker, 2018). For example,
research by (Xia, 2023) indicates that students from wealthier backgrounds often face pressure to meet
high academic expectations, both self-imposed and externally driven. This may explain why 75.6% of
students from middle-to-upper socioeconomic backgrounds report moderate burnout levels, which is
slightly higher than the 72.1% reported by their lower socioeconomic peers. Although wealthier
students may have access to better academic resources, the pressure to excel can also drive them
toward exhaustion, especially in highly competitive academic environments like EFL learning (Ma,
2024). Moreover, the finding that 3.8% of lower socioeconomic students and 3.6% of middle-to-upper
socioeconomic students experience high burnout suggests that extreme burnout can affect students
regardless of their financial standing. Previous research by Z. Liu et al., (2023) supports this, indicating
that severe academic burnout often stems from a combination of factors —intense workload, emotional
exhaustion, and perceived inadequacy —rather than socioeconomic status alone. In this sense, both
groups may be equally susceptible to high burnout when these factors are present, irrespective of their
economic conditions.

CONCLUSIONS AND SUGGESTION

This study illuminates the impact of gender and socioeconomic status (SES) on burnout among
English as a Foreign Language (EFL) learners. The findings indicate that female students and those
from lower SES backgrounds experience elevated levels of burnout. Female learners are more likely to
experience emotional exhaustion, which may be attributed to societal expectations and heightened
emotional investment in their studies. Students from lower socioeconomic status (SES) backgrounds
report slightly elevated levels of moderate and high burnout, though the differences observed in
comparison to their wealthier counterparts are not pronounced. Both groups, regardless of
socioeconomic status, encounter significant burnout, underscoring the necessity for targeted
interventions.

Practical implications of this research suggest that educators and policymakers should develop
gender-sensitive support systems that recognize the unique pressures faced by female students, such
as emotional exhaustion driven by perfectionism and societal expectations. Programs could include
mentorship initiatives that provide female students with role models and guidance, helping them
navigate academic pressures while fostering resilience and self-efficacy. Additionally, creating
inclusive learning environments that promote open discussions about burnout can reduce stigma and
encourage students to seek help without fear of judgment. Resources should also be allocated to
support lower SES students, such as providing financial assistance for educational materials and
opportunities for part-time work that accommodates their academic schedules.

It is recommended that future research investigate the impact of specific societal expectations
and academic pressures on female students' burnout and examine the role of resilience and coping
mechanisms among lower SES students. Further studies could also examine the effectiveness of
gender-sensitive and socioeconomic-targeted interventions and explore how these approaches can be
integrated into educational practices to better support diverse student populations. Understanding
these dynamics can help formulate comprehensive strategies that bolster academic success and
emotional health for diverse EFL student populations. Overall, addressing the multifaceted nature of
burnout through practical interventions can lead to improved academic outcomes and a healthier
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learning environment for all EFL learners.
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