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ABSTRACT

Task-based flipped learning, integrating cultural topics and activities, is explored for its potential in
enhancing intercultural communicative competencies (ICCs) in language education. This quasi-
experimental study focuses on integrating metacognitive skills into task-based flipped learning to
enhance prospective English teachers' ICCs. The participants are divided into experimental and control
groups, with data collected through tests and analyzed using parametric statistical methods. The results
indicate that metacognitive skills alone have a positive impact on learners' ICCs, with high levels of
metacognitive skills correlating with commendable ICCs. Task-based flipped learning is identified as a
promising approach for fostering ICCs in language education.

Key Words: Intercultural communicative competence; flipped learning; metacognitive skills; task-based
learning

ABSTRAK

Pembelajaran flipped learning berbasis tugas, yang mengintegrasikan topik dan aktivitas budaya, dieksplorasi
untuk potensinya dalam meningkatkan kompetensi komunikatif antar budaya (ICC) dalam pendidikan bahasa.
Studi quasi-eksperimental ini berfokus pada integrasi keterampilan metakognitif ke dalam pembelajaran flipped
learning berbasis tugas untuk meningkatkan ICC calon guru bahasa Inggris. Peserta didik dibagi menjadi kelompok
eksperimen dan kontrol, dengan data dikumpulkan melalui tes dan dianalisis mengQunakan metode statistik
parametrik. Hasil penelitian menunjukkan bahwa keterampilan metakognitif saja memiliki dampak positif pada ICC
peserta didik, dengan tingkat keterampilan metakognitif yang tinggi berkorelasi dengan ICC yang baik.
Pembelajaran  flipped learning berbasis tugas diidentifikasi sebagai pendekatan yang menjanjikan untuk
mengembangkan ICC dalam pendidikan bahasa.
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pembelajaran berbasis tugas
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INTRODUCTION

The pedagogical approach known

as flipped learning entails the

dissemination of academic content
lectures and
which

prospective English teachers can access

through video-based
supplementary materials,
and review outside the traditional
(Adnan, 2017;
Angelini, 2016a). By engaging with these

classroom  setting

resources independently, they are
encouraged to extract the most value
from them. Consequently, during
subsequent face-to-face sessions, the
can focus

lecturer on facilitating

interactive activities and fostering
collaborative problem-solving exercises

(Bakla & Mehdiyev, 2022; Basal, 2015).

Interactive  activities can be
effectively implemented during in-class
sessions subsequent to English teacher
trainees acquiring a comprehensive
understanding of the designated
learning topics through self-study
(Bredow et al., 2021). In the context of
the flipped classroom, teachers have the
opportunity to optimize instructional
time by assigning lecture materials as
pre-class assignments (Burke & Fedorek,
2017), allowing students to take notes
and complete related tasks at their own
pace prior to the physical classroom
meeting (Fauzan & Ngabut, 2018). A
delivering

significant ~ benefit  of

instructional content in this manner is
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that learners have the ability to revisit
video resources multiple times (Gilboy
et al., 2015; Hazaymeh & Altakhaineh,
2019), thereby facilitating enhanced
comprehension and retention.

According to Lee and Wallace
(2018),
implementation of flipped learning

teachers who embrace the
should prioritize the four fundamental
pillars associated with this approach,
namely flexible learning space/time,
learning culture, intentional content,
and professional teachers. In this regard,
teachers have the ability to create
adaptable learning environments where
aspiring English teachers have the
autonomy to select their preferred
locations and schedules for learning (Lin
et al, 2021). Furthermore, teachers
exhibit flexibility in terms of their
expectations

regarding learners'

timelines for completing assigned tasks.

Learning culture refers to an
educational environment that fosters a
positive disposition towards learning
and facilitates the acquisition of new
skills (Amerian & Tajabadi, 2020).
Within the framework of a Flipped
Learning model, the in-class time is
strategically allocated for the purpose of
delving into topics with greater depth,
thereby providing ample opportunities
for immersive and comprehensive
Consequently,

learners are actively engaged in the

learning  experiences.
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process of knowledge construction,
actively participating in and evaluating
their own learning in a manner that is
personally relevant and
(Abdullah et al., 2021).

significant

Regarding the intentional content

aspect of the flipped classroom,
instructors carefully select and curate
the educational materials that they deem
necessary to convey to learners, as well
as determine the topics that align with
their specific learning needs. It is in line
with Sudarmaji et al. (2021), who argue
that intentional content is strategically
designed to optimize in-class time for
learner-centered and active learning
activities, aiming to foster a dynamic

and engaging educational environment.

The final pivotal pillar of flipped
learning pertains to the role of
professional teachers. In a flipped
classroom setting, the teacher assumes a
paramount position and bears increased
responsibilities (Angelini, 2016b; Singay,
2020). Throughout the learning process,
the teacher is tasked with closely
monitoring the progress of learners,
providing them with
feedback, and

completion of learning tasks. These

constructive
assessing  their

activities necessitate a comprehensive
understanding of individual student
needs and effective pedagogical
strategies to ensure optimal learning

outcomes.

http://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

This study focuses on the
integration of flipped learning within
the context of learning tasks. Learning
tasks

component connecting learners with the

serve as the intermediary
instructional content provided within
the pedagogical environment (BéreSova
& Micallef, 2020; Han, 2018). Essentially,
these tasks
classroom activities that are structured

consist of purposeful
to align with the overarching learning
goals. They encompass a continuum of
pre-, during, and post-tasks (Habibi et
al., 2022), which collectively facilitate
learners' comprehension and active
engagement with the language being

taught.

Task-based flipped
emerges as an instructional model

learning

designed to enhance the intercultural
communicative competencies (ICCs) of

English
leverages the

prospective teachers. This

approach synergistic
integration of learning tasks and the
principles underpinning flipped
learning. Haerazi and Irawan (2020a)
suggest that learners initiate their
engagement with assigned tasks by
tapping  into  the  intercultural

dimensions that can be acquired
through self-study at home. In this
process, lecturers offer learners video
presentations of instructional materials,
allowing them the opportunity to revisit
these

consolidate their understanding. This

videos multiple times to
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combination of task-based flipped
learning underscores the importance of
both active task engagement and the
utilization of flipped learning strategies
intercultural

to facilitate learners'

communicative growth.

The effectiveness of learning tasks
and the flipped learning model in
fostering intercultural communicative
(ICCs)
consideration of learners' metacognitive
skills. Haerazi and Kazemian (2021)
skills
capacity  to

competencies necessitates

contend that metacognitive

encompass learners'
regulate, evaluate, and control their
learning activities, both within the
classroom and beyond. These skills play
a crucial role in facilitating learners'
metacognitive awareness and self-
regulation, enabling them to monitor
and reflect on their own learning
processes actively (Aziz et al., 2019;
Kazemian et al.,, 2021). By cultivating
skills,
empowered to make informed decisions
strategies,

overall

metacognitive learners are

regarding their learning
thereby their
intercultural communicative abilities.

enhancing

The interplay between technology
in the context of flipped learning and
learning tasks becomes apparent when
task-based  flipped
learning in both classroom and out-of-

implementing

class activities. This instructional

approach actively involves learners in
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the development of their ICCs,
particularly when viewed through the
lens of metacognitive skills. The

integration of technology facilitates the
seamless integration of learning tasks
(Angelini, 2016b; Bakla & Mehdiyev,
2022), providing
opportunities to

learners  with
engage  with
instructional materials, reflect on their
learning process, and exercise
metacognitive control. By leveraging
technology within the framework of
flipped  learning,  learners  are
encouraged to actively participate in the
construction of their ICCs while honing

their metacognitive abilities.

Certain studies have indicated that
the implementation of flipped learning
address the

ICCs and
metacognitive skills (Fauzan & Ngabut,
2018; Burke & Fedorek, 2017; Jiang et al.,
2021). In some cases, the tasks assigned

may not effectively

exploration of learners'

to learners lack goal-oriented language
learning activities and are merely
sourced from the internet without
careful  consideration (Lume &
Hisbullah, 2022; Nagsyabandiyah &
Dehghanitafti, 2023). Moreover, flipped
learning has often been utilized
primarily as a learning approach to
facilitate the enhancement of language
skills, including both micro and macro
language competencies. As a result, the
present study proposed the research

question: is there any effect of task-
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based flipped learning integrated with
ICCs  of
prospective English teachers at the

metacognitive skills on
higher education level? Is there any
interaction between task-based flipped
learning and metacognitive skills in
fostering ICCs of prospective English
teachers?

METHOD
Research design

This study employs a quasi-
experimental design, specifically a non-
equivalent control group design (Cohen
et al., 2018). The participants are divided
into  two
experimental group and the control
group. group
comprises prospective English teachers

distinct  groups:  the

The experimental

who have been exposed to the task-
based flipped learning model, while the
control group is subjected to mobile-
assisted language learning. The sample
consists of prospective English teachers
currently enrolled in TEFL courses
during their sixth semester of study. The
sixth semester is chosen as learners at
this stage typically possess an adequate
level of English proficiency necessary for
acquiring intercultural competencies.

In  order to examine the
task-based flipped
learning in enhancing learners' ICCs, the

effectiveness of

experimental group receives a total of

http://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

three to four treatment sessions, each

incorporating intercultural materials
centered around topics derived from
inner-circle countries. To ensure the
impartiality and  consistency  of
treatment implementation, the
researcher assumes the role of the
lecturer throughout the sessions. On the
hand, the group

experienced the application of mobile-

other control
assisted language learning facilitated by
the actual lecturer in the sixth-semester
class. This approach guarantees that
both groups
instructional interventions (Beins, 2018),

receive distinct

allowing for a comparative analysis of
task-based flipped
learning on ICC development.

the impact of

The study consists of a total of 58
participants, with 29 individuals
assigned to the experimental group and
another 29 individuals allocated to the
control group. The participants in both
groups possess a similar level of English
proficiency, and their average age
ranges from 22 to 24 years old.
Moreover, all participants have
completed prerequisite courses deemed
essential for developing intercultural
competencies, including Cross-Cultural
Understanding, Public Speaking, and
English for Business courses. This
prerequisite ensures that participants
have received foundational knowledge

and skills necessary for engaging in
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intercultural interactions and

communication.

Data collection and analysis

This study
quantitative data pertaining to learners'

encompasses

achievement in ICCs and metacognitive
skills. The
involves administering tests (Miles et al.,
2016) that are constructed based on ICC
indicators and

data collection process

metacognitive
dimensions. Participants are given ICC
tests both prior to and after the
treatments. The pretest is conducted to
establish the baseline level of learners'
ICC knowledge before they receive

specific  instructional interventions.
Additionally, the assessment of
metacognitive achievement is

conducted to gauge the extent of
learners' metacognitive abilities and self-

These data
enable a

regulation. collection

methods comprehensive
examination of both learners' ICC
development and their metacognitive

progress throughout the study.

The collected data were subjected to
quantitative analysis (Miles et al., 2016).
Descriptive statistical analysis was
employed to examine the mean scores of
ICC achievement and metacognitive
skills within both the experimental and
control groups. A t-test analysis was
conducted to ascertain the impact of

task-based  flipped
328-339

learning on

prospective English teachers. If the 2-
tailed value was found to be lower than
the significance level of 0.05, it would
indicate that the intervention variable
had a positive effect on learners' ICCs. In
such a case, the research hypothesis (Ha)
would be accepted, signifying the
presence of a beneficial impact resulting
from the implementation of task-based

flipped learning on learners' ICCs.

In order to examine the potential
interaction between task-based flipped
learning and metacognitive skills in
relation to learners' ICCs, a Two-Way
Analysis of Variance (ANOVA) was
employed (Cohen et al, 2018). The
interpretation of the results would lead
to a conclusion that is deemed
acceptable if the significance level (sig.
level) of 0.05 is found to be higher than
the F-test value. This would indicate that
the independent variables (task-based
flipped learning and metacognitive
skills) exert a significant effect on the
dependent variable, which in this case is

learners' ICCs.

FINDINGS AND DISCUSSION
Findings

This research endeavor seeks to
investigate the efficacy of integrating
task-based
metacognitive skills in enhancing the

flipped learning with

ICCs of prospective English teachers.
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The student cohorts were divided into
groups,
experimental group and the control
group.  After
interventions,

two  distinct namely the

receiving  separate
assessments were
administered to both groups. The
outcomes of the pretest and posttest
ICC

illustrated in

evaluations of learners'

accomplishments are

Figure 1.
Experimental Group Control Group
Task-Based Flipped Learning Mobile-Assisted Language Learning
1CCs Achievement 1CCs Acheivement
Pre-test 72.03 72.24
190 Post-test 85.03 80.62
100
80 | . l |
o \ ‘ :
40 ‘ f
o Mg !
| |
0

123456 7 8 9 1011121314151617 18 19 20 21 22 23 24 25 26 27 28 29

o Experimental ICC Scores Pre-test ® Experimental ICC Scores Post-test

Control ICC Scores Pretest Control ICC Scores Posttest

Figure 1. Prospective English Teachers' ICC
Achievement

The findings presented in Figure 1
indicate that the experimental group
exhibited a higher ICC
achievement in the posttest compared to
the control

level of

group. Prior to the
implementation of the treatments, both
groups demonstrated a similar level of
English proficiency, as evidenced by the
mean score of 72.03 in the experimental
group and 72.24 in the control group for
the pretest. However, this difference in
scores was not statistically significant.

http://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

Regarding  the  metacognitive
achievements of the learners, it is
noteworthy that both the experimental
and control groups exhibited a similar
level of metacognitive skills prior to the
administration of any treatments. The
mean

score representing the

metacognitive skills can be observed in

Figure 2.
Metacognitive Achievement
Experimental 80.17
Control 80.48
120
100
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1234567 891011121314151617181920212223242526272829

¥ Metacognitive Experimental ~ ® Metacognitive Control

Figure 2. Metacognitive achievement

The examination of the substantial
disparity between the
variables

independent
(control and experimental
treatments) and the dependent variable
(ICCs) was conducted through t-test
The
outcomes of the t-test analysis are

inferential statistical analysis.

delineated in Figure 3.
Independent Samples Test
Levene's Test for Equality ttest for Equality of Means
of Variances
e StdEror 95% Confidence Interval
ig. ig. (2-tail - e of the Difference
Scores F Sig. t df  Sig. (2-tailed) Difference. | \Differénce
Lower Upper
Equal variances
assumed 0 0991 2.004 56 0.05 4.414 2203 0.001 8.826
Sl hafances ot 2004 55,946 005 4414 2203 0001 886

assumed

Figure 3. Result of Independent t-test
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The data in Figure 3 showed no

significant  difference between the
implementation of task-based flipped
learning and mobile-assisted language
learning in improving learners' ICCs in
this study. It was evidenced that the
value of t-tailed is not greater than the
of 0.05. Afterward, the

interaction between task-based flipped

sig level

learning and the metacognitive level
was analyzed using Analysis variance
with two-way ANOVA. The result of the

1 1 1 hal a
Tests of Between-Subjects Effects
Dependent Variable:
Scores

Type il Sum

Souce of Squares

df Mean Square F Sig.

Corrected Model 2053.312a 410.662 9.845 0
305014.086  7312.585 0
329.774 7.906 0.007

826.748 19.821 0

Intercept 305014.1
Groups 329.774
Metacognitive 1653.497

NN R Row

102.368 51.184 1.227 0.301

Groups * Metacognitive
Error 2168.964 52 41.711
Total 402126 58
Corrected Total 4222.276 57
a R Squared = .486 (Adjusted R Squared = .437)

Figure 4. Results of Two-Way ANOVA
analysis

The data depicted in Figure 4
demonstrate that the independent
variables, namely metacognitive skills,
do not exhibit a robust interaction in
influencing the learners' ICCs. This
implies that metacognitive skills alone
can exert a positive impact on learners'
ICCs, independent of factors such as
mobile-assisted language learning or
task-based flipped

Furthermore, the data also indicate that

learning.
learners ~ with  high  levels of
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metacognitive skills tend to display
commendable ICCs.

Discussion

The primary objective of this study
is to examine the efficacy of integrating
task-based  flipped
metacognitive skills in augmenting the

learning  with

ICCs of prospective English teachers.
Task-based
pedagogical approach that is designed
to involve the provision of cultural and

flipped learning is a

intercultural materials through task-
oriented activities. These tasks are
delivered in two distinct learning
contexts: in-class time and out-of-class
time (Chang & Lan, 2021). In practice,
learners are exposed to English videos
featuring lectures on cultural topics,
which their

engagement in comprehending the

necessitate active
content presented in the videos (Bakla &
Mehdiyev, 2022; Chen, 2018).

The instructional videos provided
by the lecturers incorporate specific
intercultural activities. These activities
prompt learners to observe and analyze
local cultural practices, such as wedding
ceremonies, traditional music, and
traditional foods. Lecturers encourage
learners to engage in a comparative
analysis, drawing connections between
cultural their

international counterparts. Importantly,

local elements and

learners have the opportunity to watch
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the videos multiple times to notice some
cultural and linguistic features. The use
of English videos is then useful for
learners (Bajrami & Ismaili, 2016; Yu &
Gao, 2022). During in-class sessions,
expected to
demonstrate their comprehension and

learners are then

understanding of these cultural aspects.

To structure the learning activities
effectively, the lecturers implement a
task-oriented approach whereby certain
tasks are assigned to be completed
outside of the classroom while others are
designated for in-class engagement.
Haerazi et al. (2020) posit that this
learning model facilitates learners in
deepening their understanding by
leveraging the instructional videos and
enables them to monitor and manage
within the
curriculum. For instance, during the

their learning progress

comparative  analysis of cultural

features, learners are required to
develop a thorough comprehension of
their local culture before progressing to
examine target cultures (Haerazi et al.,
2018). Notably, exhibit a

positive disposition towards engaging

learners

in discussions regarding cultural

differences during these activities.

One of the fundamental dimensions
of intercultural communicative
competence (ICC) is the attitude of
openness (Estaji & Tabrizi, 2022). In the

context of implementing task-based

http://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

flipped learning, particularly during in-
class sessions, learners actively engage
in the critical examination of cultural
awareness, encompassing both their
own cultures and the target cultures.
This entails the capacity to critically
evaluate and  discern  cultural
dimensions in practical scenarios
(Einfalt et al., 2022; Elboubekri, 2017),
such as contrasting traditional music
performances between local and

Western countries.

The purpose of exposing learners to
diverse cultural topics is not intended to
alter their values per se but rather to
cultivate their awareness and ability to
critically evaluate their responses when
interacting with individuals from
different cultures (de Hei et al., 2020;
DeWitt & Chan, 2019). Consequently,
learners are encouraged to reflect upon
a foundational values stance that is
integral to language learning and
teaching. This involves recognizing and
upholding principles such as respect for
fellow learners or individuals, as well as
the fundamental principles of dignity
and equality as the basis for fostering
intercultural interaction and

communication.

During the phase of learning
cultures within the flipped classroom
environment, learners are actively
encouraged to embody the role of

intercultural learners. They are expected
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to develop an awareness that extends
beyond mere simplifications, gaining
knowledge about the values and
behaviors inherent to Indonesian culture
(Kusumaningputri & Widodo, 2018;
Setyono & Widodo, 2019). Importantly,
learners are also urged to recognize the
existence of multiple identities that

manifest within the individuals they

interact ~ with.  This  heightened
awareness  cultivates a  broader
perspective, enabling learners to

navigate and engage with cultural
diversity in a more informed and
inclusive manner.

In the process of reflecting on

intercultural activities, learners are
encouraged to foster their metacognitive
skills in order to effectively regulate,
evaluate, control, and construct their
learning within meaningful language
activities (Rahimi & Katal, 2012). By
engaging in flipped activities, learners
are encouraged to gain an awareness of
the cognitive processes involved in
language
understanding, and

acquisition, cultural
embracing
diversity. This approach aligns with
Liddicoat's

principles, which advocate for the

intercultural ~ learning
flexible implementation of interaction
and reflection in language learning
(Liddicoat, 2008), including task-based
learning activities. These principles
serve as a framework for promoting

intercultural competence and fostering a

332-339

deeper understanding of language and
culture among learners.

The findings of this
substantiate the correlation between

study

learners' elevated metacognitive skills
and their proficient communicative
competencies when expressing their
ideas, values, and beliefs to both peers
and lecturers. Learners with high levels
of metacognitive abilities demonstrate
an enhanced capacity to engage in
inclusive comparisons and effective
communication encompassing their
own cultures as well as target cultures.
This aligns with Haerazi and Irawan
(2020b),

knowledge about both one's own culture

who argue that attaining

and other cultures is an essential
dimension resulting from intercultural
learning. Such intercultural awareness

skills
overall

and effective communication

contribute  to  learners'
intercultural competence and facilitate

meaningful interactions and exchanges.

Within the framework of task-based
flipped learning, the majority of learners
demonstrate a notable proficiency in
comprehending cultural topics as they
engage in learning activities beyond the
confines of the classroom. It is crucial to
emphasize that the purpose of imparting
cultural input is not to persuade learners
to modify their existing cultural values;
rather, it aims to foster an enhanced
awareness of cultural differences and

hitp://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696
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stimulate critical reflections on their
own cultural backgrounds (Borghetti,
2013; Chiocca, 2020). This approach
encourages adopt a
comparative perspective and engage in

learners to

introspection,  thereby = promoting

intercultural understanding without
imposing any form of cultural value

change.

The integration of intercultural

dimensions in language teaching
primarily aims to enhance
communicative competencies,

particularly in the domain of oral
proficiency (Mostafaei Alaei & Nosrati,
2018). In the present study, learners
engage in a range of language-related
activities, such as reading exercises,
listening to English videos, and
demonstrating their comprehension
during in-class sessions. During the
treatments, learners not only acquire
ICCs but also develop and refine their
language skills, including speaking,
reading, and listening proficiencies
(Haerazi & 2020a). This

comprehensive approach to language

Irawan,

instruction underscores the importance
of incorporating intercultural

components in order to foster learners'

communicative  competence  across
various language modalities.
The application of task-based

flipped
provision  of

learning,  involving  the

learning  materials

http://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

pertaining to various cultures, serves as
a catalyst for learners to actively engage
in critical thinking regarding both their
own cultures and the target cultures.
Specifically, the learning tasks are
deliberately designed to enable learners
to construct personal meanings from
their learning experiences.
Consequently, learners interact with
peers and instructors from diverse
cultural backgrounds, hailing from
different provinces or regions. By
engaging in such interactions, learners
ultimately develop into intercultural
speakers who possess a heightened
awareness of the rich diversities present

within the global community.

CONCLUSIONS AND SUGGESTION

In conclusion, task-based flipped
learning has emerged as a promising
education,

approach in language

particularly in fostering ICCs. By
integrating cultural topics and activities
into the flipped learning model, learners
are actively engaged in meaningful
interactions and reflections, both within
and outside the classroom. This
pedagogical ~approach not only
enhances language skills,

speaking, reading, and listening, but

such as
also promotes intercultural
understanding, critical thinking, and
skills.
encouraged to compare and reflect on

metacognitive Learners are
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their own cultures and target cultures,
developing an awareness of cultural
differences and the ability to navigate
diverse cultural contexts. Task-based
flipped learning has demonstrated its
potential in equipping learners with the
to become

necessary competencies

effective intercultural speakers and
participants in  an  increasingly
interconnected world. Further research
and exploration are warranted to
continue refining and optimizing the
implementation of task-based flipped

learning in language education settings.

Acknowledgments

The successful completion of this
study would not have been possible
without the valuable contributions and
support from various individuals and
institutions. We would like to express
our heartfelt gratitude to the
participants who took part in this
research, as their active involvement and
instrumental in
data.

Additionally, we express our gratitude

dedication were

gathering  the  necessary
to the research team and colleagues who
offered valuable insights, feedback, and
assistance at various stages of the study.
Their
significantly enhanced the quality of this

expertise and collaboration

research. Finally, we would like to thank
the broader academic community for
their continued dedication to the field of

334-339

language education and for the wealth
of knowledge and research that has
informed this study.

REFERENCES

Abdullah, M. Y., Hussin, S., Hammad, Z.
M., & Ismail, K. (2021). Exploring
the Effects of Flipped Classroom
Model Implementation on EFL
Learners'  Self-confidence in
English Speaking Performance. In
M. Al-Emran, K. Shaalan, & A. E.
Hassanien (Eds.), Recent Advances
in Intelligent Systems and Smart
Applications (Vol. 295, pp. 223-
241).  Springer  International
Publishing.
https:/ /doi.org/10.1007/978-3-
030-47411-9_13

Adnan, M. (2017). Perceptions of Senior-
Year ELT Students for Flipped
Classroom: A Materials
Development Course. Computer
Assisted Language Learning, 30(3-

4), 204-222.
https://doi.org/10.1080/0958822
1.2017.1301958

Amerian, M., & Tajabadi, A. (2020). The
role of culture in foreign language
teaching textbooks: An evaluation
of New Headway series from an
intercultural perspective.
Intercultural Education, 31(6), 623-
644.
https:/ /doi.org/10.1080/1467598
6.2020.1747291

Angelini, M. L. (2016a). Integration of
the Pedagogical Models
"Simulation" and "Flipped

hitp://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

P-ISSN: 2356-1777, E-ISSN: 2443-0390 | This is an open access article under CC-BY-SA license



IJEE (Indonesian Journal of English Education), 10(2), 2023

Classroom" in Teacher Instruction.

SAGE Open, 6(1),
215824401663643.

https:/ /doi.org/10.1177 /2158244
016636430

Angelini, M. L. (2016b). Integration of

the Pedagogical Models
"Simulation" and "Flipped
Classroom" in Teacher Instruction.
SAGE Open, 6(1),
215824401663643.
https://doi.org/10.1177 /2158244
016636430

Aziz, Z. A., Nasir, C.,, & Ramazani, R.
(2019). Applying Metacognitive
Strategies in Comprehending
English Reading Texts. Celt: A
Journal of Culture, English Language
Teaching & Literature, 19(1), 138.
https://doi.org/10.24167/celt.v1
9i1.1863

Bajrami, L., & Ismaili, M. (2016). The
Role of Video Materials in EFL
Classrooms. Procedia - Social and
Behavioral Sciences, 232, 502-506.
https:/ /doi.org/10.1016/j.sbspro.
2016.10.068

Bakla, A., & Mehdiyev, E. (2022). A
Qualitative Study of Teacher-
Created Interactive Videos Versus
Youtube Videos in Flipped
Learning. E-Learning and Digital
Media, 19(5), 495-514.
https:/ /doi.org/10.1177 /2042753
0221107789

Basal, A. (2015). The Implementation of
a Flipped Classroom in Foreign
Language  Teaching.  Turkish
Online  Journal  of  Distance

http://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

Education, 0(0).
https:/ /doi.org/10.17718 / tojde.7
2185

Beins, B. C. (2018). Research Methods: A
Tool for Life (4th ed.). Cambridge

University Press.
https:/ /doi.org/10.1017/9781108
557191

Béresova, J., & Micallef, A. (2020). Online
interaction descriptors: A tool for
the development of tasks for
language = competences  and
language use. Journal of Language
and Cultural Education, 8(3), 61-75.
https://doi.org/10.2478 /jolace-
2020-0020

Borghetti, C. (2013). Integrating
intercultural and communicative
objectives in the foreign language
class: A proposal for the
integration of two models. The
Language Learning Journal, 41(3),
254-267.
https://doi.org/10.1080/0957173
6.2013.836344

Bredow, C. A., Roehling, P. V., Knorp, A.
J., & Sweet, A. M. (2021). To Flip or
Not to Flip? A Meta-Analysis of
the Efficacy of Flipped Learning in
Higher Education. Review of
Educational Research, 91(6), 878-
918.
https:/ /doi.org/10.3102/0034654
3211019122

Burke, A. S., & Fedorek, B. (2017). Does
"Flipping" Promote Engagement?:
A Comparison of a Traditional,
Online, and Flipped Class. Active
Learning in Higher Education, 18(1),

335-339

P-ISSN: 2356-1777, E-ISSN: 2443-0390 | This is an open access article under CC-BY-SA license



IJEE (Indonesian Journal of English Education), 10(2), 2023

11-24.
https:/ /doi.org/10.1177 /1469787
417693487

Chang, M.-M., & Lan, S.-W. (2021).
Flipping an EFL Classroom with
the LINE Application: Students'
Performance and Perceptions.
Journal of Computers in Education,
8(2), 267-287.
https:/ /doi.org/10.1007 /s40692-
020-00179-0

Chen, C. W. (2018). Developing EFL
Students' Digital Empathy
Through  Video  Production.
System, 77, 50-57.
https://doi.org/10.1016/j.system
.2018.01.006

Chiocca, E. S. (2020). Hearts and minds:
Goal-orientation and intercultural
communicative competence of
ROTC cadets learning critical
languages. Intercultural Education,

31(1), 102-132.
https:/ /doi.org/10.1080/1467598
6.2019.1666247

Cohen, L., Manion, L., & Morrison, K.
(2018).  Research ~ Methods in
Education (8th Edition). New York:
Routledge.

de Hei, M., Tabacaru, C., Sjoer, E., Rippe,

R., & Walenkamp, J. (2020).
Developing Intercultural
Competence Through
Collaborative Learning in

International Higher Education.
Journal of Studies in International

Education, 24(2), 190-211.
https:/ /doi.org/10.1177/1028315
319826226

336-339

DeWitt, D., & Chan, S. F. (2019).
Developing Intercultural
Communicative Competence:
Formative Assessment Tools for
Mandarin as a Foreign Language.
Malaysian Journal of Learning and
Instruction, 16(Number 2), 97-123.
https:/ /doi.org/10.32890/mijli201
9.16.2.4

Einfalt, J., Alford, J., & Theobald, M.
(2022). Making talk work: Using a
dialogic approach to develop
intercultural competence with
students at an  Australian
university. Intercultural Education,

33(2), 211-229.
https://doi.org/10.1080/1467598
6.2022.2031903

Elboubekri, A. (2017). The Intercultural
Communicative Competence and
Digital Education: The Case of
Moroccan University Students of

English in Oujda. Journal of
Educational ~Technology  Systems,
45(4), 520-545.
https://doi.org/10.1177 /0047239
516670994

Estaji, M. & Tabrizi, S. (2022).
International School Teachers in
Iran and Their Intercultural
Communicative Competence:

Does Sociocultural Background
Make a Difference? Journal of
Research in International Education,

21(1), 46-61.
https:/ /doi.org/10.1177 /1475240
9221091902

Fauzan, A., & Ngabut, M. N. (2018). EFL
Students' Perception on Flipped
Learning in Writing Class. Journal

hitp://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

P-ISSN: 2356-1777, E-ISSN: 2443-0390 | This is an open access article under CC-BY-SA license



Gilboy,

IJEE (Indonesian Journal of English Education), 10(2), 2023

on English as a Foreign Language,
8(2), 115.
https:/ /doi.org/10.23971 /jefl.v8i
2.792

M. B., Heinerichs, S. &
Pazzaglia, G. (2015). Enhancing
Student Engagement Using the
Flipped Classroom. Journal of
Nutrition Education and Behavior,
47(1), 109-114.
https://doi.org/10.1016/j.jneb.20
14.08.008

Habibi, A., Jupri, & Dehghani, S. (2022).

Developing the Prototype of Text-
Based Learning Materials for the
Teaching of Reading Skills at the
Middle  Schools.  Journal  of
Language and Literature Studies,
2(2), 75-87.
https://doi.org/10.36312/jolls.v2
i2.760

Haerazi, H., & Irawan, L. A. (2020a).

Developing Intercultural
Language Learning (ILL) model to
teach writing skills at Indonesian
private  universities. = EdulLite:
Journal — of English  Education,
Literature and Culture, 5(1), 43.
https:/ /doi.org/10.30659/e.5.1.43
-54

Haerazi, H.,, & Irawan, L. A. (2020b).

Developing Intercultural
Language Learning (ILL) model to
teach writing skills at Indonesian
private  universities. = EdulLite:
Journal — of English  Education,
Literature and Culture, 5(1), 43.
https:/ /doi.org/10.30659/e.5.1.43
-54

Haerazi, H., Irwansyah, D., Juanda, J., &

Azis, Y. A. (2018). Incorporating
Intercultural ~Competences in
Developing English Materials for
Writing  Classes.  Journal — of
Language Teaching and Research,
9(3), 540.
https:/ /doi.org/10.17507 /jltr.090
3.13

Haerazi, H., & Kazemian, M. (2021). Self-

Haerazi,

Han,

Regulated Writing Strategy as a
Moderator of  Metacognitive
Control in Improving Prospective
Teachers' Writing Skills. Journal of
Language and Literature Studies,
1(1), 1-14.
https://doi.org/10.36312 /jolls.v1
i1.498

H., Utama, 1. M. P, &
Hidayatullah, H. (2020). Mobile
Applications to Improve English
Writing  Skills  Viewed from
Critical Thinking Ability for Pre-

Service Teachers. International
Journal — of Interactive  Mobile
Technologies (IJIM), 14(07), 58.

https:/ /doi.org/10.3991/ijim.v14i
07.11900

Z. (2018). Task-Based Learning in
Task-Based Teaching: Training
Teachers of Chinese as a Foreign
Language. Annual Review of
Applied Linguistics, 38, 162-186.
https://doi.org/10.1017 /5026719

051800003X

Hazaymeh, W. A., & Altakhaineh, A. R.

http://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

M. (2019). The Effect of Flipped

Classroom Instruction on
Developing Emirati EFL Learners'
Pragmatic Competence.

337-339

P-ISSN: 2356-1777, E-ISSN: 2443-0390 | This is an open access article under CC-BY-SA license



338-339

IJEE (Indonesian Journal of English Education), 10(2), 2023

International Journal of Learning,
Teaching and Educational Research,
18(10), 89-111.
https://doi.org/10.26803 /ijlter.18
10.6

Jiang, L., Meng, H., & Zhou, N. (2021).

English learners' readiness for
online flipped learning;:
Interrelationships with motivation
and engagement, attitude, and
support. Language Teaching
Research, 136216882110274.
https:/ /doi.org/10.1177 /1362168
8211027459

Kazemian, M., Irawan, L. A., & Haerazi,

H. (2021). Developing
Metacognitive Writing Strategy to
Enhance Writing Skills Viewed
from  Prospective  Teachers'
Critical Thinking Skills. Journal of
Language and Literature Studies,
1(1), 14.

Kusumaningputri, R., & Widodo, H. P.

(2018). Promoting Indonesian
university  students'  critical
intercultural awareness in tertiary
EAL classrooms: The use of digital
photograph-mediated
intercultural tasks. System, 72, 49-
61.

https:/ /doi.org/10.1016/j.system
.2017.10.003

Lee, G., & Wallace, A. (2018). Flipped

Learning in the English as a
Foreign Language Classroom:
Outcomes  and  Perceptions.
TESOL Quarterly, 52(1), 62-84.
https:/ /doi.org/10.1002/ tesq.372

Liddicoat, A. J. (2008). Pedagogical

Practice for Integrating the

Intercultural in Language
Teaching and Learning. Japanese
Studies, 28(3), 277-290.

https://doi.org/10.1080/1037139
0802446844

Lin, Y.-N., Hsia, L.-H., & Hwang, G.-].

(2021).  Promoting  Pre-Class
Guidance and in-Class Reflection:
A SQIRC-Based Mobile Flipped
Learning Approach to Promoting
Students' Billiards Skills,
Strategies, Motivation and Self-
Efficacy. Computers & Education,
160, 104035.
https://doi.org/10.1016/j.compe
du.2020.104035

Lume, L. L., & Hisbullah, Muh. (2022).

The Effectivvenes of Task-Based
Language Teaching to Teach
Speaking  Skills. Journal of
Languages and Language
Teaching, 10(1), 85.
https:/ /doi.org/10.33394/jollt.v1
0i1.4399

Miles, M. B., Huberman, A. M., &

Saldana, J. (2016). Quantitative
Data  Analysis: A Methods
Sourcebook (Third). Los Angeles:
Sage Publication.

Mostafaei Alaei, M., & Nosrati, F. (2018).

Research into EFL Teachers'
Intercultural Communicative
Competence and Intercultural
Sensitivity. Journal of Intercultural
Communication Research, 47(2), 73-
86.

https:/ /doi.org/10.1080/1747575
9.2018.1424020

hitp://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696

P-ISSN: 2356-1777, E-ISSN: 2443-0390 | This is an open access article under CC-BY-SA license



IJEE (Indonesian Journal of English Education), 10(2), 2023

Nagsyabandiyah, N., & Dehghanitafti,

N. (2023). Developing Task-Based
Learning Materials to Improve
Students' Vocabulary Mastery
Viewed from Linguistic
Awareness. Journal of Language
and Literature Studies, 3(1), 37-52.
https:/ /doi.org/10.36312/jolls.v3
i1.1088

Rahimi, M., & Katal, M. (2012).

Metacognitive Strategies
Awareness and Success in
Learning English as a Foreign
Language: An Overview. Procedia
- Social and Behavioral Sciences, 31,
73-81.
https://doi.org/10.1016/j.sbspro.
2011.12.019

Setyono, B., & Widodo, H. P. (2019). The

representation of multicultural
values in the Indonesian Ministry
of Education and Culture-
Endorsed EFL textbook: A critical
discourse analysis. Intercultural
Education, 30(4), 383-397.
https:/ /doi.org/10.1080/1467598
6.2019.1548102

Singay, S. (2020). Flipped Learning in the

English as a Second Language
Classroom: Bhutanese Students'
Perceptions and Attitudes of
Flipped Learning Approach in
Learning Grammar. Indonesian
Journal of Applied Linguistics, 9(3),
666-674.

https:/ /doi.org/10.17509/ijal.v9i
3.23217

Sudarmaji, I., Amaliyah Anwar, A. A., &

Mulyana, A. (2021). Developing
Students' Speaking Skills through
Flipped Classroom Model. Journal
of English Education and Teaching,
5(2), 188-200.
https://doi.org/10.33369/jeet.5.2.
188-200

Yu, Z., & Gao, M. (2022). Effects of Video

Length on a Flipped English
Classroom. SAGE Open, 12(1),
215824402110684.

https:/ /doi.org/10.1177/2158244
0211068474.

http://journal.uinjkt.ac.id/index.php/ijee | DOI: http://doi.org/10.15408/ijee.v10i2.32696 339-339
P-ISSN: 2356-1777, E-ISSN: 2443-0390 | This is an open access article under CC-BY-SA license



