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Considerations on Teaching
How to Say English

M. Subchan Zein’

Abstract: Teaching pronunciation might be a bewildering task
to do for some teachers as they are lack of experience consi-
dering the teaching aspects and techniques. However, it will
not be such bewildered task if the teachers recognize some
principles of teaching this course. In order to make the tea-
ching process effective, a teacher, then, should bear in mind
these considerations, which have been suggested by several
experts in English language teaching.

Keywords: English, Indonesian, pronunciation, and other
fongue.

SOME say language is not only what we say, but also how
we say it. The answer of what makes English different from
our mother tongue, which is Indonesian, is because not only
the content of the English such as grammar, vocabulary,
semantics, and syntax, as Indonesian learners have been
taught about them for years, but also the way we say the la-
nguage, or the pronunciation of our language is different
from English pronunciation that makes leamning English
bewildering for some students. ' In a new paradigm of Eng-
lish language teaching which fluency regarded precedes ac-
curacy, the significance of mastering English pronunciation is
considerably important for those who want to enhance their
English proficiency. Students may find that it can be frusta-
ting and demotivating if they repeated experiences where
communication breaks down due to the problems regarding
their English pronunciation. This might be happen even for
those who assumed have a good command of English.2 To
say that learning how to say English is not less important
than learning the ‘content’ of the language itself therefore is
considerably important. One may understand complex Eng-
lish structures and master wide range of lexical resources, but
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without getting on track on how
to say the language in a good
manner or having a good pro-
nunciation, he may be lost in a
middle of nowhere. His speaking
partners, especially native spea-
kers, quite possibly cannot un-
derstand what he says, unless he
pronounces similarly to what the
native speakers say, or at least
meets the intelligibility. There-
fore, leaming ‘how to say’ is as
important as learning ‘what we
say’ or on the other words, lear-
ning pronunciation is as impor-
tant as learning grammar or vo-
cabulary.

Intelligibility

It is unachieved for the vast
majority of leamers of second or
foreign language if the target of
their learning is produce some-
thing like what the native spea-
kers of English produced, altho-
ugh they have a native speaker
of English as their teachers and
required him to model the la-
nguage. This might not be hap-
pen although they desire a na-
tive like pronunciation as their
aim as well.? It is very rare to
find, then, that non native spea-
kers are able to produce native
like pronunciation. Although it
may occur, such as in Jennifer
Lopez, Lucy Liu, and else,it hap-
pens, perhaps, one in one thou-
sand. It is sufficient then to say
that a ‘more appropriate goal is
understandable is intemnational
communication, but retains un-
obtrusive features of a non Eng-
lish accent’* Therefore, the lear-
ners should think that a native
like pronunciation is virtually im-
possible to achieve and it is un-
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desirable as well.*

A terminology for defining
a situation where utterances are
being understood both by spea-
ker and listener has been intro-
duced by Joanne Kenworthy, as
she mentioned intelligibility, whi-
ch is ‘being understood by a lis-
tener in a given time in a given
situation’. Since it is highly un-
likely to reach a native like pro-
nunciation for most students, in-
telligibility is the most reasona-
ble goal to achieve. On the other
words, although a foreign spea-
ker does not precisely produce
the same sounds or use the exact
feature of linkage or stress with
that used by the native speakers,
the listener possibly matches the
sound heard or a feature uttered
by the foreign speaker and un-
derstood the meaning without
too much difficulties. To make it
simple, as long as the utterance
is understandable by the listener,
then the utterance is intelligible.

A comparison to describe
this is by looking at the situation
where a child of three or four
may have problems pronouncing
the /t/ sound as they say, 7see a
wabbit' Instead of saying, 7 see
a rabbit’. Here, the parents wo-
uld easily understand that the
child meant to tell them than he
had seen a small animal with
short tail and long ears.® Robin
Walker has added that there are
several factors need to be focu-
sed on pronunciation teaching,
such as good vowel length, good
pronunciation for most conso-
nants, good handling of clusters,
the avoidance of incorrect deleti-
ons, prominence and good tonic
stress.” As can be derived from
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Kenworthy, intelligibility is the
most reasonable goal of teaching
and therefore a teacher should
notice those several things which
introduced by Walker.

In the context of learmning
and teaching English in Indone-
sia, it is quite rare to find learners
who are fluent in pronouncing
English words and sentences.
For instance,Indonesian are tend
to be influenced by their local
dialects, so that varieties of Eng-
lish spoken by Javanese, Bataks,
Ambonese, Makassars, as well as
Sundanese appear when they
speak English. Maybe this condi-
tion is recognized in countries
where English is not the second
language, so that for some peo-
ple, it is impossible to be fluent
like native speakers of English or
produce what Jones called as a
‘native-like pronunciaton’®

British or American?

Similar to any other langu-
ages all over the world, there are
a plethora of ways of pronoun-
cing English as there are English
speakers. People do not have
exactly the same way to pro-
nounce English sounds as there
are no two individuals within a
region pronounce in the same
way and therefore we have ma-
ny varieties of English, such as
‘British’, ‘American’, ‘Australian’,
‘Indian’, ‘Singaporean’, and ‘Ma-
laysian’.®

In somewhere between un-
derstanding phonological back-
ground and using various and
interesting techniques, a ques-
tion may come up: what model
of pronunciation should we ap-
ply? The British? The American?
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Australian? Irish? If, say, British
pronunciation is the target and
students are required to achieve
it, then fine. However, is it va-
lued than the American pronun-
ciation, for example? Even if we
hear songs sang by American ac-
tress and, of course, using Ame-
rican accent or films starred by
American actors and actresses, it
does not mean American accent
is superior than others, does it?
American accent is a phenome-
non and the other accents are
phenomena as well and there-
fore there is no single accent re-
garded as the best model to te-
ach pronunciation. Furthermore,
teaching one single accent may
access students to the unaware-
ness of different kinds of English
accent, so that it may igonred as
trying fo bring out the fact that
diversity is normal in all langua-
ges and that no one variety is su-
perior to or more correct than
any other® is considerably im-
portant.

Considering the model to
teach pronunciation for the stu-
dents, a teacher should bear in
mind in what purpose and in
what leaming background are
the students exposed to learn the
language. For example, if they
intend to study in the United
States (US), since they are the
awardees of Fulbright Scholar-
ship, the best model to teach
them, then, is American pronun-
ciation. The same thing will hap-
pen for Indonesian teenagers
who have the same background
as their motivation to learn Eng-
lish is to understand American
movies and American songs. For
the latter condition, it is inevita-
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ble if they are exposed to learn
American pronunciation, within
their English classroom.!' Howe-
ver, in a situation where this
condition does not apply, it is
necessary to ask the students to
choose which accent to be ta-
ught within the classroom, it is,
- which accent they like and dis-
like, which -accent that might
fulfill their requirement in lear-

ning language, and which ac-.

cent that they want to be a
standard accent.'?

Here, it might be possible
to use recording materials as a
model of pronunciation, but it is
important to notice the use as a
target or as a point of reference.
If the model is for the target, then
students are intended to re-ach it
as a goal, while if it is for a point
of reference, then they are
required to comprehend that va-
riety of differences in accents of
that model are acceptable. Fur-
thermore, the accent of the tea-
cher himself may have signifi-
cant impact as well as the using
of the model as stated above,
since it will be something that
heard by the students in every
occasion they attend the class-
room."” '

As a teacher should consi-

der intelligibility and the model

of accent to teach the students,
there are some other considerati-
ons, and Kenworthy has mentio-
ned six different aspects affect
pronunciation, namely; native la-
nguage, the age factors, phonetic
ability, amount of exposure, atti-
tude and identity, and motivati-
on and concern for good pro-
nunciation. These factors regar-
ded to overbearing the condition
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of learning pronunciation so that
learners often find difficulties in
producing English words, phra-
ses, or sentences. There is a sug-
gestion derived from this idea
that before teaching English pho-
nology or pronunciation, a tea-
cher should bear in mind these
factors as they may give big im-
pact on how the teacher deve-
lops techniques in the teaching
process itself.

The Native Language

That the native language of
the leamers is different from
English not only semantically
and syntactically, but also mor-
phologically and phonologically,
is obvious. In terms of the latter
aspect, a teacher should aware
that particular sound in English
does not exist in the mother to-
nguelike/ 6 /,/  a /,and/ A
/, etc., and understand clearly
that even the sound exist, lear-
ners may face difficult to employ
the sound in order to distinguish
meaning, such as ‘shipd = /i/
and ‘sheep’ = /1/." so that em-
ploying contrastive analysis fo-
cusing on pronunciation to differ
the difference between the nati-
ve language and English as the
target language might be useful.

- Since differences lie betwe-
en English and Indonesian are
prominent and enormous, the
focus on them should be pro-
perly paid. Not only difference
between individual sounds but
also combination of sounds and
features such as rhythm and in-
tonation. To sum up, as what
Kenworthy said the more diffe-
rences there are, the more diffi-
culties the learner will have in
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pronouncing English’.

A teacher then should
show the differences and lead
the class to perceive them since
the first time he taught the class.
Here, it is impossible to allow le-
arners endeavor their own lear-
ning pronunciation process and
get know how the knowledge by
.themselves, without a particular
discourse analysis of English
phonology. It is obliged there-
fore to involve pronunciation in
designing a course. On the other
word, even in a small English
course where leamers learn Eng-
lish for the first time, it is sugges-
ted that phonology -and pronun-
ciation of course- embedded in
the syllabus as well as structure
and semantics, which may be in-
cluded as part of English langua-
ge teaching curriculum as well as
an independent course, which is
separated from the other featu-
res. If it is separated from the
other class, then in the pronunci-
ation class, the teacher can intro-
duce the phonology of English as
well as getting in the students to
the phonetics charts or pronun-
ciation drills. One way of doing it
is by providing pronunciation ga-
mes, which can be useful to ex-
pand the lesson or by introdu-
cing the phonemic charts in a fun
activity.

Age

Several researches found
that young leamners advantage
the ability to pronounce foreign
language than their counterparts,
the adolescence. On the other
words, producing a native like
pronunciation seems very diffi-
cult to achieve for everyone ex-
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cept for the very young learners.

However, another research
shows other findings. A group of
researcher investigating Dutch
people learning English in Hol-
land found that there is no age
advantage in terms of learning
English, since older people are
likely to be in front than they
who are young leamers. They
tend to get better result for short-
term exam, whereas their coun-
terparts excel after a longer pe-
riod." These different findings
quite possibly indicate that there
is no logical relationship betwe-
en age and ability to pronounce
foreign language, and therefore
should not be a kind of justifica-
tion that a group is better pro-
nouncing than others.

Related to this, a teacher
should bear in mind that tea-
ching adolescence is different
from teaching teenagers. Tea-
ching teenagers is different from
teaching children as well. Each
different age level needs special
considerations, so that it is ne-
cessary for a teacher to be aware
of the age range of his/her stu-
dents. Whereas children are re-
lated to the period of intellectual
development, teenagers are re-
lated to transition period. For
teenagers, a transition period is
the time when teenagers move
from being totally dependant as
children to be teenagers who al-
ways want to do something fun
and new. Then they would gain
maturity and ‘superior cognitive
ability’ when they are adults.'®

Because of the difference
characters and emotional inten-
tion, a teacher should give diffe-
rent special attention for each
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different level. He/she has to be
adaptable with the characters
and emotional intention of his/
her students so that she could do
the right thing in the right time.
The techniques and supporting
materials used to teach them, of
course, will also be different. For
~ further explanation on this part,
- look at Brown's Teaching by
Principles: A Pedagogigal Appro-
ach in English Language Tea-
.chlng

Innate Phonetic Ablllty
Since human beings have

cﬁfferent characteristics of physi-

c¢al appearance, some people do
not manifest a phonetic. coding
ability that others do. The ability
to receive language distinct lear-
ners so that some may  have
good pronunciation and some
may not. Here, one ear’s ability
maybe different from the others
as ‘one study has Indicated that
thase with good phonetic abiliti-
es benefit from pronunciation
drills, tasks in which particular
sounds are heard and the the
learner has to imitate again and
a_gain"’

However, instead of being
despaired, leamers should be
motivated that they can improve
their competence outside their
classroom by listening to music
or watching films, for example.
By listening to music or' wat-
ching movies more and more,
learners are encouraged to prac-
tice their skills which can enhan-
ce their phonetic ability. For ins-
tance, one sound does not exist
in Indonesian /f/ and therefore
leamers may learn how the so-
und is produced by paying at-
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tention to the movies or the
songs as they notice that the
sound exist in words such as
shine, shore, facial or a sentence
like ¥s there any shampoo left in
the bathroom'?

On the one hand, allowing
the leamers learn the language
from songs or movies can be a
good technique because lear-
ning process cannot be restricted
only in a 4x6 .neters classroom,
a place where a teacher explains
everything, but also has to allow
learners to get in touch with the

. language naturally. There, they

can extend their.language awa-
reness as they can learn new
phrases, idioms, and vocabulary
jtems. On the other hand, this
kind of technique also brings the
learners into the real context of

" language itself, which might be

useful for them to-perceive the
language as they are the native
speaker of the language.

A teacher, then, better de-
signs tasks which might be useful
to enhance the innate phonetic
ability by providing other various
activities such as comparing
sounds from audio tape recorder
and finding the sounds of par-
ticular phonemes, or even by

practicing through phonemic

charts. For instance, leamers
may listen to tape recorder as the
notice the difference between
/ouw/ and /ae/ in the words /so/
and /apple/. As a teacher provi-
des as many activities as possible
to their classroom, these might
be a means of improving the
students innate phonetic ability. -

Exposure
Because the terminology is
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hard to defined, perhaps one
example below may vividly ex-
plain it. An Indonesian immi-
grant works in the US, for exam-
ple, may live in an Engdlish spea-
king country but cannot take ad-
vantage of it at all, because even
he lives in such country, he rare
uses it for his main purposes,
since he uses Indonesian at ho-
me and rare to use English at the
office. Moreover, he has no
strong intention to adapt his la-
nguage with the new language
environment he meets, which
causes him bad intelligibility for
someone who lives in an English
speaking country. On the other
hand, one may live in a non
English speaking country but he
uses the language in many occa-
sions such as in the office, scho-
ol, university, or even in his ho-
use. As a result, the second per-
son achieves better pronuncia-
tion than the first one. Hence,
the amount of using the langua-
ge is a means to determine how
better one’s pronunciation is.

As research supports the
notion that the mere length of
time is less important than the
quality of learning English focu-
sing on pronunciation, students
can be convinced that they are
on track to produce a native like
pronunciation. If so, the goals of
the learning process will be easi-
ly achieved. Intemnal desire may
be a suggested terminology to
substitute the word since it is im-
portant to learn foreign langua-

ge.
Attitude and ldentity

In a case when an English
native speaker, a British person
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for example, residences in the
US and has no plan to return to
his country, is there any guaran-
tee he will change his accent in
saying ‘but = /but/’ in the way
the American say ‘but = /bAtY/,
while both of the accents are re-
ceived? Since English accents are
manifolds, it does not related if
we compare between one ac-
cent to another. For both cases
of American who lives in Britain
or Australian who lives in the
US, there is no guarantee that
they will change their accent and
there is no obligation to do so as
well. As people who use Ameri-
can accent use the accent every-
day and tend to use it all the ti-
me and anywhere they go, it is
virtually impossible that they will
change the accent into northemn
British. accent for example, if
they visit Liverpool or London.
The American people use Ame-
rican accent because it shows
their identity, which distinguishes
them from other people.

In terms of English langua-
ge teaching in Indonesia, it is ob-
viously that Indonesian have a
plethora of accents of regional
language (bahasa daerah), which
exists from Sabang to Merauke.
This causes uniqueness on pro-
ducing the language when they
learn or use it. A sound in Eng-
lish may exist or similar to one of
the sound exists in Javanese, but
may not exist in Sundanese. A
Javanese who speaks Javanese
language might be different than
a Sundanese who speaks the sa-
me language. As well as Indone-
sian as the lingua franca of Indo-
nesian people, the regional lang-
uage has significant role that in-
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fluence the quality of learning
English, so that it has to be taken
into account to consider by an
English teacher. Thus, the tech-
nique to teach English to Java-

nese might be different than that -
* students how significant pronun-

of used to teach English to Sun-
danese. '

One important thing to re-
member in pronunciation classes
is that those who are non-native
" English speakers understand that
language shows the identity of its
speakers. The way one spe-aks
values his identity, in term of
distinguishing learners into those
who are beginners, intermedia-
tes, and advances. Instead of ex-
periencing humiliation or emba-
rrassing situation because of lack
of knowledge of pronunciation,
students can upgrade their edu-
cational prestige whilst learning
English by having good pronun-
ciation as it also increase their
self confident. By knowing this,
students who have trouble with
pronunciation but likely to achi-
eve better results maybe encou-
raged. Thus, here we are close to
the word ‘motivation’.

Motivation and Concern for
Good Pronunciation

Whereas some learners are
driven for good pronunciation,
some are highly unlikely to learn
it and put concemn on it more
than other aspects of language
like structure and vocabulary. To
be honest, prominently the last
two factors stated before have
close relationship with this factor
so that motivation tends be more
dominant than any other factors.
In this case, Brown has pointed
out that ‘the extent to which their
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Intrinsic motivation propels them
foward improvement will be
perhaps the strongest influence
of all six of the factors"'® By far,
it is highly re-commended that a
teacher should encourage his/her

ciation is in order to increase
their level of self-image and
finally, reaching their goals in
learning Englic* I every session
of his/ her teaching process, a
teacher should able to motivate
their students.

Motivating the leamers is
very important and here a tea-
cher should be able to motivate
them to improve their language
skills. Paul Bress has defined a
good teacher as someone who
has excellent emotional maturity
to cope with the learners and has
found interests and motivates the
students as the second major
characteristics of a good teacher.
More than 25% of the students
who have been surveyed by
Bress argued than a good tea-
cher is a good motivator,'® some-
one who can motivate the stu-
dents to develop their skills, their
intelligence, as well as their per-
sonality. However, many English
classrooms in Indonesia have
been described as something
which is demotivating, rather
than motivating. Many students
do not like learmning English.
They afraid to make mistakes
and they do not have self con-
fident to express themselves in
English because they find their
teachers are unmotivated. The
personality of the teachers does
not reflect motivation as they do
not able to mcii-mite their stu-
dents. Unless they are able to
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motivate themselves, how they
will be able to motivate their stu-
dents??® Therefore, it is necessa-
ry that learners are encouraged
to become involved in the pro-
cess of discovering patterns for
themselves and applying them to
new language as the role of the
teachers is to promote a he-althy
concern amongst learners within
the classroom.!

Integrating Pronunciation in
ELT Syllabus

Many English classrooms
have paid lower attention on
pronunciation than other aspects
of language such as vocabulary
and grammar, and a ridiculous
thing about it is that it is used
only for 5 minutes activity filler.
Whether it is used at the begin-
ning or at the end of the lesson,
there is no strong intention to
entangle pronunciation in the
classroom, unless there is ‘free’
time to do it.?

Not because of this reason
which makes scholars have as-
serted that phonology, especially
pronunciation, should be emplo-
yed in ELT syllabus. It is merely
because pronunciation is a part
of language as well as grammar
and vocabulary and therefore it
should be integrated with other
aspects of the language themsel-
ves. Although it is still debatable
to reveal pronunciation in ELT
as a course, which is separated
from other courses or to integrate
it as part of the teaching process
itself, it is prominently acceptable
that pronunciation has to be ta-
ught since the early beginning.
Students have to be aware the
difference between their mother
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tongue and English and they will
understand this only after lear-
ning English pronunciation.

How aware a teacher abo-
ut those considerations would
not important if the curriculum of
English itself cannot be enacted
to support the new paradigm.
For this reason, I could not agree
more with Hebert in Richards as
she suggested that phonology
should be part of any ESL sylla-
bus’® This must be taken into
account since to communicate
effectively learners have to beco-
me proficient in using semantic,
lexical, syntactic, as well as mor-
phological and phonological ele-
ments, thus it is vague if an ESL
or EFL, which embedded in ELT
syllabus, based on only so-me
parts of the language men-tioned
above. Ideally, an ELT syllabus
should be balance in term of
employing each part of language
appropriately, thus cover pro-
nunciation within it. The decision
makers in administering ELT
syllabus then should concem
about this because becoming not
aware of it may erode the value
of the syllabus.

Testing Pronunciaton

As a means of measuring
the students performance and
competence of using English and
demonstrating what they have
leaned in a term or period of
study, test is a method which is
used for those purposes. By
testing the students, a teacher
will be able to determine the
condition of his students, he will
be able to check the progress of
the learning, and will be able to
measure the effectiveness of the
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teaching process. Most language
tests measure someone’s ability
to perform language, which
might be in terms of speaking,
listening, reading, and writing.2
Whilst testing grammar and
vocabulary is common in ELT,
perhaps testing pronunciation is
new as there is rare literature tal-
king about this. Hewings has
mentioned 2 ways of testing pro-
nunciation, which are testing
particular feature of pronuncia-
tion and the overall ability.
Whereas in the former a teacher
may test the students’ perfor-
mance dealt with vowels, conso-
nants, consonants clusters, stress,
rhythm, and intonation, in the
latter a teacher may test the stu-
dents’ performance through the
wide use of overall ability while
speaking. Moreover, there are
testing receptive skills and pro-
ductive skills. When a teacher in-
tends to test the receptive skills of
the students then he should em-
ploy a test, which can demon-
strate the students’ ability to dis-
criminate between sounds and
minimal pairs. This might be do-
ne either by giving a multiple
choice or fill in the blank test as
such test are easily administered.
However,testing productive skills,
which exposes he student to use
the language, cannot be as easy
as testing receptive skills, since
administering this kind of test is
quite difficult. Sometimes a tea-
cher should be able to listen to
every individual’s pronunciation,
which means he has to listen to
them one by one. Obviously, this
might be a time consuming acti-
vity, or even impracticable if the-
re are a huge number of students
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within the classroom. Particu-
larly in testing productive skills,
there are two techniques of do-
ing it. One is by reading a text
aloud and two is by a spon-
taneous speech through a dia-

" logue or interview. For both me-

thods, the teacher is possible to
measure certain features of the
language pronunciation, altho-
ugh both hav- advantages and
drawbacks. If testing by reading
aloud can be tightly controlled
and can compare between the
students’ relative strengths and
weaknesses, testing through
spontanecus speech can be a
means of avoiding the text-to
sound problems.® For further
explanation on testing pronun-
ciation, look at Martin Hewings’
Pronunciation Practice Activities:
A Resource Book for Teaching
English Pronunciation.

Conclusion

It is impossible to change
the age of the learners, but it
does make sense to increase
exposure and motivation into
certain degree so that the lear-
ners are eager to learn pronun-
ciation and proeduce a good pro-

. nunciation as well. Hence, a go-

od teacher not only has to be
creative with various teaching
techniques, but also has to be a
good motivator. Thus, several
important safety considerations
must be taken into account when
a teacher should come up with
ideas based on the six factors
above as well as considering the
intelligibility and the model to
teach pronunciation and issuing
an ELT syllabus design con-
taining pronunciation as one part
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of its contents.
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