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Abstract 

Vocabulary is a fundamental component in second language learning, especially for 
beginners. However, Arabic vocabulary assessment has not been fully standardized 
according to the Common European Framework of Reference for Languages (CEFR). 
This study aims to identify vocabulary test criteria for Arabic at the beginner level 
aligned with CEFR. This research applied a descriptive qualitative method with a 
literature study approach. Primary data were collected from vocabulary test items in al-
Ikhtibârât al-Lughawiyah by Ali Khuly, supported by secondary data on CEFR and 
language assessment. The results that A1 learners should master approximately 500–
600 high-frequency words within themes such as family, time, numbers, daily routines, 
colors, animals, clothing, weather, and food. Effective test formats include fill-in-the-
blank, picture-based multiple-choice, definition-based questions, synonym/antonym 
tasks, and word usage in context. An ideal proportion of 60% receptive and 40% 
productive tasks is recommended for beginner-level learners. It is concluded that 
Arabic vocabulary tests must prioritize validity, reliability, and practicality, while 
aligning with CEFR for international comparability. 
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Introduction  

Vocabulary plays a central role in foreign language learning, as it forms the 
foundation of all communicative skills (Setiyadi, et al., 2025). Mastering vocabulary is 
one of the fundamental aspects of language learning (Jumatiah & Helalsah, 2021). 
Vocabulary serves as the main base for language skill development, as it directly 
supports the development of listening, speaking, reading and writing skills (Hasanah et 
al., 2024). For beginner learners, vocabulary is the primary gateway to understanding the 
meaning of speech, forming simple sentences, and interacting in daily communicative 
(Fatati & Sutarjo, 2021). Without sufficient vocabulary, learners are unable to express 
ideas effectively or comprehend spoken and written texts (Solehudin et al., 2025). A 
limited vocabulary range often results in restricted comprehension and difficulty 
expressing even simple ideas, which hinders overall language acquisition.  
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In the context of Arabic as a foreign language, vocabulary acquisition is 
particularly challenging due to the diglossia situation between Modern Standard Arabic 
and colloquial varieties, the non-Latin script, and its complex root-and-pattern 
morphology (Rizqia et al., 2024). These features often make Arabic vocabulary learning 
more demanding compared to other languages(Lee et al., 2022). Therefore, mastering 
sufficient vocabulary at the early stages of learning is widely acknowledged as the 
foundation upon which the other language skills are built, making it an essential focus 
of both teaching and assessment (Brown & Abeywickrama, 2019).  

Vocabulary in language learning has been defined as the collection of words and 
lexical units that learners must acquire to achieve communicative competence (Hendra 
& Rufaidah, 2021). Scholars distinguish between receptive vocabulary, which refers to 
the words learners can recognize in listening and reading, and productive vocabulary, 
which refers to the words they can actively use in speaking and writing (Mahmudi et al., 
2025). At the beginner stage, receptive vocabulary typically exceeds productive 
vocabulary, emphasizing the importance of balancing recognition and usage when 
designing both instruction and assessment. In Arabic learning, this distinction becomes 
even more critical given the complex orthographic and morphological features of the 
language (Zaid et al., 2025). 

In the context of learning evaluation, vocabulary tests measure the extent to 
which learners have mastered the target vocabulary taught. The design of a good test 
requires clear, measurable criteria that are in line with internationally recognized 
reference standards. A widely used reference is the Common European Framework of 
Reference for Languages (CEFR), which provides language competency descriptors at 
various levels, from Beginner Level (A1) to Proficient Level (A2)(Rohman & Rosyadi, 
2021). The CEFR not only regulates general language skills (Dianto et al., 2022), but 
also provides guidance on the range and complexity of vocabulary that should be 
mastered at each level (Pratama et al., 2024).  

For Arabic learners at the beginner level (A1) and elementary level (A2), the 
CEFR recommends mastery of basic vocabulary related to everyday communicative 
needs, such as introducing oneself, describing objects around them, mentioning time, 
or explaining daily routines. However, there are still challenges in translating CEFR 
descriptors—which were originally developed for European languages—into the 
context of Arabic, which has different morphological, phonological, and semantic 
characteristics. As a result, many Arabic vocabulary tests are not yet fully aligned with 
CEFR parameters, in terms of word selection, level of difficulty, and question types  
(Fahri & Supriadi, 2023). 

Previous studies further highlight the importance of aligning Arabic vocabulary 
testing with CEFR. In Arabic-specific contexts, discussed the challenges posed by 
diglossia when applying CEFR descriptors to Arabic (Khalil, 2024). This research 
collectively demonstrate the growing relevance of CEFR in Arabic pedagogy, but they 
also reveal the absence of practical, standardized frameworks for beginner-level 
vocabulary assessment in Arabic. 

The need for the development of Arabic vocabulary test criteria that align with 
CEFR is becoming increasingly urgent, especially to ensure standardization in the 
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evaluation of vocabulary proficiency across educational institutions. With clear criteria, 
teachers and test developers can create evaluation instruments that are valid, reliable, 
and relevant to learning objectives. This article aims to identify Arabic vocabulary 
indicators at the beginner level based on the CEFR as a reference in evaluating Arabic 
language learning.  

 
Method 

This study uses descriptive qualitative research. Qualitative research is research 
that has qualitative data, both verbal and written, and it can be observed in detail to 
obtain the implied meaning in the document (Sholahudin et al., 2025; Alimudin et al., 
2023). In terms of data sources, this study is a literature study. A literature study is 
research that is synonymous with text analysis to obtain accurate facts (Amalia et al., 
2024). This study has two data sources: primary and secondary (Husna et al., 2023). 
Primary data is the main data obtained from original sources to answer the research 
questions (Aziz et al., 2025). The primary data source for this study is the vocabulary 
test questions from the book al-Ikhtibârât al-Lughawiyah by Ali Khuly. Secondary data is 
supporting data obtained from books and other documents in the literature review. The 
secondary data sources for this study are books and articles discussing language tests 
and the CEFR. 

 
Result and Discussion 

Description of A1-Level Vocabulary 

The CEFR offers an internationally recognized model for describing language 
proficiency, dividing it into six levels (A1–C2). At the A1 beginner level, learners are 
expected to recognize and use a limited range of everyday vocabulary related to personal 
information, family, daily routines, food, numbers, and classroom objects (Mohamed, 
2023). Their vocabulary use remains restricted, relying on memorized expressions and 
basic phrases for immediate needs (Islami et al., 2025). A summary of CEFR descriptors 
for A1 level vocabulary is presented in Table 1, which outlines learners’ expected range, 
control, comprehension, production, and thematic domains. These descriptors provide 
a benchmark for aligning Arabic vocabulary teaching and testing with internationally 
accepted standards (Soliman & Familiar, 2024). 

Table 1. CEFR Descriptors for Vocabulary at A1 Level 

Aspect CEFR Descriptor (A1) 
Example in Arabic 

Context 

Vocabulary 
Range 

Has a very basic repertoire of isolated 
words and phrases related to personal 
details, everyday needs, and concrete 
situations. 

(, book) كتاب(, house) بيت

(, eat) أكل(, school) مدرسة

 ( drink) شرب

Vocabulary 
Control 

Can use memorized phrases and basic 
expressions but may struggle with 
accuracy and flexibility. 

Greetings: عليكم السلام, ً
 
مرحبا  
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Comprehension 
Can recognize familiar words and very 
basic phrases when spoken slowly and 
clearly. 

ً(, no) لا(, yes) نعم
 
  شكرا

(thank you ) 

Production 

Can produce simple words and 
expressions to describe immediate needs 
or surroundings. 

(,  I am a student) طالب أنا

 ( This is a book) كتاب هذا

Thematic 
Domains 

Vocabulary limited to family, numbers, 
food, daily routines, classroom, time, and 
basic adjectives. 

  عشرةً–واحدً(, family) أسرة

(numbers ,)صباح 

(morning ,)صغير/كبير  

(big/small ) 

According to the CEFR, learners at level A1 are described as having the ability 
to understand and use everyday expressions to interact in routine and concrete 
situations with clear pronunciation (Pratama et al., 2023). CEFR itself does not specify 
an exact number of vocabulary items to be mastered at each level. However, several 
studies provide estimations for A1 vocabulary size. For instance, Natalie et al. found 
that A1 learners master approximately 1,000 lemmas based on the Lex test (Finlayson 
et al., 2024), while Zhiqing Li indicated that the number of A1-level lemmas could be 
fewer than 1,500, depending on the metric and the target language(Li et al., 2024).  

The descriptors for level A1 further highlight that learners should be able to 
understand and use everyday expressions and simple phrases aimed at meeting 
immediate needs. In the context of Arabic language teaching for beginners, a target of 
500–600 words pragmatically adopted as it is considered sufficient for basic 
communication within the A1 curriculum design. Which enables them to perform 
essential communicative functions such as introducing themselves, asking and 
answering simple questions, telling the time, shopping for basic items, and giving or 
asking for directions. These abilities demonstrate how vocabulary knowledge at A1 
supports basic interaction in real-life contexts. Aligning vocabulary tests with CEFR 
therefore ensures that assessments reflect these communicative goals, making them 
standardized, reliable, and comparable across different educational settings while also 
guiding curriculum planning and instructional design. 

For Arabic beginners, assessment should emphasize high-frequency and 
functional vocabulary (Azizah et al., 2024). Indicators include recognition of common 
nouns (kitâb “book”, bayt “house”), understanding of verbs of daily activities (kataba “to 
write”, dhahaba “to go”), basic adjectives (kabîr “big”, shaghîr “small”), and functional 
expressions such as greetings and self-introductions. Different test formats such as 
receptive tasks (matching, multiple choice), productive tasks (gap-filling, short writing), 
and integrated tasks (dialogue role-play) can be employed to capture these abilities. The 
vocabulary used in this research instrument is grouped into several main themes adapted 
to the daily communication needs of A1 learners, namely: (1) family, (2) numbers, (3) 
time, (4) places, (5) daily activities, (6) colors, (7) animals, (8) clothing, (9) weather, and 
(10) food. The selection of such themes follows the principle of high-frequency 
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vocabulary, which facilitates beginner learners in understanding and using essential 
vocabulary for basic communication (Rahmani et al., 2022). 

 
Vocabulary Test Criteria 

Effective vocabulary assessment must adhere to the fundamental principles of 
validity, reliability, and practicality (Bachman & Palmer, 2010). Validity ensures that the 
test measures learners’ vocabulary knowledge accurately at the intended level. For 
instance, a vocabulary test designed for beginner learners (A1) should focus on high-
frequency and concrete words rather than abstract or advanced terms. Reliability 
guarantees consistency of results, meaning that the test should yield similar outcomes 
when administered under similar conditions. Practicality, on the other hand, refers to 
the feasibility of conducting the assessment in classroom settings, including 
considerations such as time allocation, clarity of instructions, and ease of scoring. 
Together, these principles form the foundation of effective vocabulary evaluation across 
contexts. 

For Arabic vocabulary testing, these principles gain additional significance due 
to the unique orthographic and morphological features of the language. The Arabic 
writing system requires learners to distinguish between consonants, short vowels, and 
diacritical marks, while its root-and-pattern morphology produces multiple words from 

the same root, such as ًًمكتبةًً–كاتبًً–كتابًً–كتب . This complexity poses challenges for test 

designers in determining whether items should measure recognition of isolated words 
or broader morphological awareness. For example, a fill-in-the-blank test that expects 

learners to complete the sentence “ا  remains valid for ”المدرسة“ with ”ذهبًأحمدًإلىً____ًصباح 

the A1 level because it reflects familiar, concrete vocabulary. Conversely, including 
derived forms or rare lexical items would risk reducing the validity of the test. 

A wide variety of test formats can be employed to measure both receptive and 
productive vocabulary knowledge (Nation, 2013; Schmitt, 2014). Receptive tasks 
include picture-based multiple-choice items, such as identifying the image of a lion with 

 for the definition “a place for ”المدرسة“ or definition-based items, such as selecting ,”أسد“

learning and teaching.” These tasks measure learners’ ability to recognize and 
comprehend vocabulary. Productive tasks, by contrast, require learners to actively 

retrieve and use vocabulary in context, for instance: “ الطالبًً فيًجملة:ًكتبً ‘قلم’ً كلمةً استخدمً

) Synonym and antonym tests ”.بالقلم قصيرًً↔ثريً=ًغني;ًطويلًً ) also encourage learners to 

deepen their semantic networks, while matching tasks strengthen recognition of 
collocations and thematic word fields. Together, these formats ensure a balanced 
approach that addresses both recognition and active application of vocabulary. 

By aligning test types with CEFR descriptors, teachers and test developers can 
ensure that assessments are standardized, reliable, and pedagogically appropriate for 
beginner learners. At the A1 level, vocabulary tests should emphasize picture 
identification, simple fill-in-the-blank exercises, and definition-based multiple-choice 
items, which are accessible and engaging for novice learners. At the A2 level, however, 
learners can begin to handle tasks that involve semantic relations, such as 
synonym/antonym matching and collocations, which require deeper lexical 
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understanding. Table 1 summarizes the main types of vocabulary tests, their examples, 
guiding principles, and dominant CEFR levels. 

Effective vocabulary assessment must adhere to the fundamental principles of 
validity, reliability, and practicality (Bachman & Palmer, 2010). Validity ensures that the 
test items accurately reflect the vocabulary knowledge expected at the beginner level, 
while reliability guarantees consistency of results across different test administrations. 
Practicality ensures that assessments can be feasibly implemented in classroom contexts, 
considering time, scoring, and learner accessibility. These principles have been 
highlighted by several studies. For instance, Nation (2013) emphasized that vocabulary 
tests must differentiate between receptive and productive dimensions to maintain 
construct validity. Schmitt (2014) further argued that reliability in vocabulary testing can 
only be achieved through clear item design and standardized scoring procedures. In the 
context of Arabic, Al-Husban (2021) stressed the importance of aligning assessment 
practices with CEFR descriptors to ensure international comparability. Similarly, Ismail 
(2019) demonstrated that vocabulary tests developed with CEFR-based indicators 
enhanced both validity and practicality, as they guided teachers to design level-
appropriate items. Taken together, these studies confirm that well-constructed 
vocabulary assessments not only measure lexical knowledge effectively but also provide 
reliable data for instructional decision-making. 

When assessing vocabulary, several things need to be considered, including: 

1. Word Difficulty Level 

In designing the vocabulary test, words are selected progressively, starting from 
highly common and concrete to more specific terms. For example, the word 

 This approach .(hospital) ”مستشفى“ is introduced earlier than (house) ”بيت“

aligns with the high-frequency vocabulary focus, which states that beginner 
learners should first master high-frequency words before moving to low-
frequency ones (Webb et al., 2023). 

2. Assessment Formats 

The vocabulary assessment is designed to assess both receptive vocabulary 
knowledge and productive vocabulary knowledge in a balanced manner. The 
formats used are: 

Table 2. Assessment Formats 

Test Format Description Example Item 

Fill in the Blank 
Complete the missing word in 

a sentence 
 ________ أعلىًنقطةًفيًالجبلًتُدعى

Synonym (MCQ) Select the closest meaning 

 إنهًرجلًثريً

 ج.ًكريم  غنيًأ.

 د.ًبخيل فقيرًًب.
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Test Format Description Example Item 

Picture and Word 

Choice 

Select the word matching the 

picture 

          
  أسدًأ.

 نمرًب.

 فيلًج.

 د.ًسمكة

 

 

Definition and Word 

Choice 
 

 

 

Definition and Word Choice 
 

مًالنقودًمنًالمشتريًً
ّ
الشخصًالذيًيسل

 :هو

 المحاسبًأ.

 السمسارًب.

  أمينًالصندوقًًج.

 د.ًالمالك

Word Meaning in 

Context 
 

Word Meaning in Context 
 

 .ذهبًالطفلًإلىًالحديقةًليركضًويلعب

 ماًمعنىًالحديقة؟

 النومً غرفةًأ.

  ب.ًمكانًفيهًأشجارًوألعاب

Matching Words 
 

Matching Words 
 

  فرحً–سعيدً

  ضخمً–كبيرً

Sentence Production 
 

Sentence Production 
 

 بيتيًواسعًً→واسعً

Completion with 

Letter Clues 
 

Completion with Letter 

Clues 
 

ً الطعامً لشراءً )م(ً ً_____ إلىً ًً→ أذهبً

  متجر

3. Receptive and Productive Proportion 

After reviewing the beginner-level test instrument aligned with CEFR standards, 
the composition of items was determined to be 60% receptive and 40% 
productive (Sulistyaningrum & Purnawati, 2021). This is consistent with the 
findings of Gonzalez-Fernandez et al., who reported that beginner learners 
perform better when exposed to more receptive vocabulary before being 
required to produce it actively (Xia et al., 2023). 

4. Analysis of test Format Allignment with A1 Level 

Based on the test instrument formats described above, it can be concluded that 
all formats meet the vocabulary learning characteristics of A1 level according to 
CEFR. First, the items are concrete and visual, which facilitates learners’ ability 
to connect word form and meaning. Second, the sentence structures are simple, 
in line with beginner-level competence. Third, the contexts are relevant to 
learners’ daily experiences, enhancing engagement and comprehension. Fourth, 
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the difficulty level is measured and progressive, with items moving from easy to 
more challenging while remaining within the A1 range. 

With this consistent approach, it is recommended that beginner vocabulary 
evaluation utilize visual stimuli and simple contexts to effectively connect form 
and meaning. Furthermore, these findings align with Krashen’s Comprehensible 
Input principle, which states that material should be understandable to learners 
with a slight challenge to optimally promote language development (Hajimia et 
al., 2020).  

Therefore, the criteria and test formats designed in this study can serve as a 
reference for developing Arabic vocabulary assessment instruments for 
beginners that are consistent with the CEFR framework. 
 

Example of Blueprint Test 

A test blueprint is a document that outlines the key elements of a test, including the 
content to be assessed, the emphasis allocated to each content area, and other essential 
features that support the test's validity and reliability (Ezenwaka & Adinna, 2025). The 
process of creating a test blueprint typically involves several steps: identifying the main 
competencies to be assessed, specifying clear assessment objectives, selecting 
appropriate assessment methods, and determining item distribution based on content 
weight (Waluyo et al., 2024). A well-structured test blueprint improves the validity of 
test results and also serves as a guide for focused instructional and assessment planning.   

 The purpose of developing a test blueprint is to assist teachers in designing valid 
and reliable tests aligned with predetermined learning objectives. A test blueprint serves 
as a comprehensive plan that outlines content coverage, learning goals, and the cognitive 
levels to be assessed. With a clear blueprint, teachers can develop fair, systematic, and 
competency-based evaluation instruments. Moreover, the blueprint helps ensure 
proportional question distribution, balanced representation across topics, and clarity 
and consistency in assessment. A well-constructed test blueprint also promotes fairness 
and accessibility for all test-takers while reinforcing the validity and reliability of the 
assessment outcomes. 

Table 3. Example of Blueprint Test 

Competence 
(A1 - CEFR) 

Indicator Theme 
Question 

Type 
Keywords 

Cognitive 
Level 

Uses numbers 
in basic Arabic 
expressions. 

Identify and 
complete 
sentences with 
number-
related words. 

Numbers 
Fill in the 

Blank 

واحد،ًاثنان،ًً

 ثلاثة
Understanding 

Recognizes 
similar 
meanings of 
common time-
related words. 

Choose 
synonyms of 
given words. 

Time 
Synonym 
(MCQ) 

 Understanding صباح،ًنهار،ًليلً
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Matches places 
with 
corresponding 
vocabulary. 

Match pictures 
to appropriate 
words. 

Places 
Picture 

and Word 
Choice 

مدرسة،ًمسجد،ًً

 بيت
Remembering 

Identifies 
vocabulary 
based on 
definitions. 

Choose the 
correct word 
from a 
definition. 

Daily 
Activities 

Definition 
and Word 

Choice 

 Understanding يأكل،ًينام،ًيكتبً

Recognizes 
and identifies 
basic Arabic 
vocabulary 
related to 
family. 

Identify the 
correct 
vocabulary 
related to 
family. 

Family 
Matching 

Words 
 Remembering أب،ًأم،ًأخ،ًأختً

 
CEFR Compatibility Analysis of the Vocabulary Used in the Test 

1. Fill in the Blank 

Question:  

 !أكملًالجملةًبالكلمةًالعربيةًالصحيحةًالتيًتعبرًعنًالرقم

 أعطتنيًأميً_______ًتفاحات

This item assesses students' ability to use numerical vocabulary in the context 
of a simple sentence. This competence aligns with the CEFR A1 descriptors, 
which emphasize mastery of basic expressions related to personal information 
and quantity. According to English Radar, learners at this level are expected to 
use numbers, days, months, and understand quantity and prices in every 
situation (Gazali & Saefuloh, 2023).   Therefore, the format and content of the 
item are considered appropriate for A1 level, as they focus on the recognition 
and application of basic numerical vocabulary in meaningful and communicative 
contexts. 

When compared with the question formats in Ikhtibârât Lughawiyyah, there is a 
noticeable difference in cognitive complexity. The fill-in-the-blank items in the 
book require learners to complete sentences using conceptual vocabulary, such 

as geographical or scientific terms, for example, “تُدعى الجبلً فيً نقطةً  .”________ أعلىً

These items are productive and objective in nature, demanding deeper semantic 
understanding and background knowledge beyond basic everyday language, 
thus making them more appropriate for A2 or B1 levels.   In contrast, the item 
developed in this study focuses on the use of basic numerical vocabulary within 
simple sentence structures, aligning with CEFR A1 descriptors that emphasize 
functional language for daily communication. 

2. Synonym 

Question: 

 اخترًالكلمةًالأقربًفيًالمعنىًإلىًالكلمة:ًيومً 
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 د.ًفجر  ج.ًمساء  ب.ًليل      أ.ًصباح

This item assesses learners’ understanding of time-related vocabulary through 

synonym recognition, specifically focusing on the word “نهار” and its closest 

meaning “صباح”. According to the CEFR Companion Volume, A1 learners are 
expected to relay simple and predictable information about times and places, 
particularly when the input is delivered slowly and clearly (Negishi et al., 2012).   
This suggests that temporal vocabulary, including basic words like “daytime” 
and “morning”, falls within the expected lexical scope for this level. Therefore, 
the design of this item aligns well with CEFR A1 descriptors, emphasizing 
familiar, everyday expressions essential for basic communicative competence. 

When compared with a similar synonym-based item such as " إنه رجل ثري" (with 

 .as the correct answer), a slight difference in lexical familiarity is evident "غني"
While both items assess synonym recognition, the use of time-related 
vocabulary in this item is generally more concrete and functionally accessible to 
A1 learners.   Thus, this task is well-aligned with A1 descriptors, focusing on 
essential and immediately applicable language. 

3. Picture and Word Choice 

Question:  

 !انظرًإلىًالصورة.ًاخترًالكلمةًالصحيحةًالتيًتطابقها

 

 د.ًمطبخ      ج.ًمدرسة  ب.ًبيت  أ.ًمسجدً

This question invites learners to recognize place-related vocabulary through 
visual cues, such as identifying “مدرسة” from a depicted image. CEFR A1 reading 

descriptors highlight that learners at this level can recognize familiar words 
accompanied by pictures, such as in illustrated menus or simple picture books, 
indicating that the combination of visual stimulus and high-frequency 
vocabulary is appropriate for beginners (Erlina, 2022).   

Both this item and the animal recognition task from Ikhtibârât Lughawiyyah (e.g., 

 rely on visual cues to elicit recognition of concrete ("أ.ًأسد،ًب.ًنمر،ًج.ًفيل،ًد.ًسمكة"

vocabulary.   Although the thematic content differs—places in the current task 
and animals in the reference item—the cognitive demands are similar. Each 
requires learners to match a picture with a familiar, high-frequency noun without 
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involving abstract reasoning or complex sentence processing. Such tasks are 
well-suited for CEFR A1 learners, who are expected to identify common 
objects, locations, and animals encountered in daily life. The inclusion of image 
support further reduces processing load, making both items effective tools for 
assessing foundational vocabulary recognition at the beginner level (Iskandar et 
al., 2021). 

4. Definition and Word Choice 

Question: 

 .اقرأًالتعريفًواخترًالكلمةًالصحيحة 

 "الفعلًالذيًيقومًبهًالشخصًعندماًيضعًالطعامًفيًفمهً"

 د.ًيشرب  ج.ًيكتب     ب.ًيأكل  أ.ًينام

This item presents a simple definition describing an everyday action and asks 
learners to select the corresponding verb. In this case, the definition “The action 
someone does when they put food in their mouth” clearly refers to the verb 

 Tasks of this kind promote understanding of core vocabulary through ”يأكل“
short, familiar explanations, an approach that aligns well with CEFR A1 
expectations. At this level, learners are expected to comprehend and respond to 
highly frequent language related to daily routines and personal needs. According 
to the CEFR Companion Volume, A1 learners can understand short, simple 
descriptions and follow familiar vocabulary connected to basic needs and habits 
(Sawaguchi, 2025).   

The item from Ikhtibârât Lughawiyyah asks learners to identify a profession based 

on the definition: " مًالنقودًمنًالمشتريًهو
ّ
...ًًالشخصًالذيًيسل ", with the correct answer " 

 ,While both this and the current task use definition-based formats  ."  أمينًالصندوقً

the lexical content varies. Identifying ًالصندوق  requires familiarity with أمينً

occupational terms, which are more suited for A2 level. In contrast, verbs like 

يكتبيأ ينام،ً كل،ً  represent high-frequency vocabulary tied to daily routines. This 

makes the current item more appropriate for A1 learners, as it reflects CEFR 
descriptors focusing on simple and essential language for everyday 
communication. 

5. Matching Words 

Question: 

 !زاوجًالكلماتًالعربيةًمعًمعانيها 

Arabic Word Meanings Word 

 Sister أب

 Brother أم

 Father أخ

 Mother أختً
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This item requires students to match basic Arabic family vocabulary with their 
meanings. According to the CEFR level A1, family-related vocabulary is part of 
the essential lexical inventory that beginners are expected to master, as it falls 
under the themes of personal information and family and friends.   Thus, the 
selection of vocabulary in this item can be considered appropriate for A1 
descriptors, since it emphasizes the recognition of core vocabulary that supports 
simple, everyday communication. 

When compared with the test formats in Ikhtibârât Lughawiyyah, a difference in 
complexity is evident. The book requires learners to match words based on 
semantic relations such as synonymy, antonymy, or collocation. For example, in 

one item, students are asked to match “سعيد” with “فرح”, which illustrates the 

demand for recognizing word relationships beyond surface meaning. Such tasks 
are more suitable for A2 level and above, as they demand an understanding of 
relational meaning rather than simple word identification.   Accordingly, this 
first item confirms its position as an appropriate instrument for the A1 level, as 
it focuses on the direct identification of basic family vocabulary without 
requiring more complex semantic analysis. 

The findings highlight that effective vocabulary tests must adhere to the 
principles of validity, reliability, and practicality. Validity requires that the test items 
accurately reflect the vocabulary knowledge expected at the beginner level, while 
reliability ensures that the results remain consistent across different administrations. 
Practicality is equally important, ensuring that the tests are feasible to implement within 
classroom contexts. The specific characteristics of Arabic, particularly its orthographic 
and morphological system, further underline the need for careful test design that 
balances receptive (recognition, comprehension) and productive (recall, application) 
vocabulary knowledge. 

Furthermore, the classification of test formats ranging from fill-in-the-blank and 
picture-based multiple choice to synonym/antonym matching and word-in-context 
tasks demonstrates how each type can serve a specific purpose in measuring vocabulary 
competence. At the A1 level, learners benefit most from concrete and visually supported 
tasks such as picture identification or simple fill-in-the-blank exercises. At the A2 level, 
however, assessments can gradually include tasks that measure deeper lexical relations, 
such as semantic networks and collocations. Aligning test design with CEFR descriptors 
thus ensures that vocabulary assessments remain both pedagogically appropriate and 
internationally standardized. 
 

Conclusion 

This study emphasizes the crucial role of vocabulary assessment in Arabic 
language learning, particularly at the beginner (A1) level. Vocabulary is not only the 
foundation for the development of other language skills: listening, speaking, reading, 
and writing but also a key determinant of learners’ ability to communicate meaningfully. 
By referring to the CEFR framework, which provides internationally recognized 
descriptors for language proficiency, it becomes possible to establish clear, standardized, 
and comparable criteria for Arabic vocabulary testing. 
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Based on the findings of this study, several recommendations can be proposed 
for teachers, curriculum designers, and future researchers. For teachers and 
practitioners, it is essential to employ a balanced combination of receptive and 
productive tasks in vocabulary assessment so that both recognition and active use of 
words can be measured comprehensively. Classroom tests should integrate vocabulary 
items related to real-life communicative contexts, such as daily routines, family, and 
school activities, while also aligning with CEFR descriptors to ensure international 
comparability. For curriculum designers and institutions, the development of teaching 
materials and assessment frameworks that explicitly reference CEFR levels particularly 
A1 and A2 is strongly recommended to enhance the global recognition of Arabic 
language programs. This effort should be supported by teacher training on the principles 
of validity, reliability, and practicality, with particular emphasis on addressing the 
morphological and orthographic challenges of Arabic. In addition, the use of formative 
assessment tools, such as picture-based quizzes or digital vocabulary games, can 
complement summative tests to improve learner engagement and retention.  

For future researchers, it is recommended to extend the scope of study beyond 
A1 to higher CEFR levels in order to construct a more comprehensive framework for 
Arabic vocabulary assessment. Further research should also investigate how vocabulary 
testing can be integrated with other skills, such as reading comprehension or oral 
communication, to provide a holistic view of language competence. Finally, exploring 
technology-enhanced assessment tools, including computer-adaptive testing and 
mobile-based applications, would improve the practicality, scalability, and authenticity 
of vocabulary testing in the digital age. 
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